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Project Title:  Developmental Education Articulation and Completion  
 
Timeline:  July 1, 2013 – December 31, 2014 
 
Amount of Funds Requested:   $48,000 
 
Contact Name(s): Dr. Deb Brennan, Executive Vice President 
 
Contact(s) Information:  


 Central Community College, on behalf of the six Nebraska community colleges and two tribal colleges 


 3134 West Hwy 34, PO Box 4903, Grand Island, NE  68802 


 dbrennan@cccneb.edu 


 308-398-7305 
 


 Abstract of Proposal:  The overall goal of the project is to increase developmental education 
completion rates at Nebraska community and tribal colleges by adopting best practices in assessment 
for placement and student success strategies.  This will be achieved by addressing three key areas.  The 
first will focus on improving the administrative policies and procedures surrounding developmental 
education by articulating a common COMPASS Concordance Chart among the partner community 
colleges.  This will improve transparency to the public, with the cutoff scores being uniform for all of 
the community colleges.  In addition, the project will work to articulate developmental education 
courses among the partner colleges to better serve students who may transfer between community 
colleges within the State.  The second key area will be to gain a better understanding of national 
standards and best practices for assessment and placement into the varying levels of developmental 
education to better inform decisions in this area for the partner colleges.  And finally, the third key 
area will be to improve student success strategies specifically for students enrolled in developmental 
education by providing professional development to 24 developmental education faculty members of 
the partner institutions (3 each) and 12 high school faculty.  


 
Vision and Purpose:  


1. Describe the connection(s) to the PFI Areas of Focus and Purpose Statement (Appendix A): 
This project will address several of the PFI Areas of Focus and Purpose Statement, such as:  


 Create statewide articulation agreements and enhance curriculum alignment;  


 Identify policy issues that provide barriers for successful student transition; and  


 Working to overcome those barriers; and Plan and coordinate professional development.   
 


2. Explain why this activity or product is innovative:  Currently, each partner college has its own unique 
COMPASS concordance chart. This project would bring the colleges together to articulate their 
concordance charts to improve transparency for students and other stakeholders.  The project will also 
articulate developmental education courses among the community colleges, allowing students to 
transfer developmental education coursework to other community colleges in Nebraska.  Currently, 
the community colleges do not accept developmental education credits from other institutions.  In 
addition, the focus on developmental education success strategies will lay the foundation for success 
throughout the student’s academic career. 
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3. Describe the overall outcomes: It is anticipated that the overall outcome will be an increase in 
developmental education completion rates which will result from the articulation of a standardized 
COMPASS Concordance Chart for the partner colleges; articulated developmental education courses; a 
review of current research on assessment for placement into developmental education courses; and 
professional development for developmental education and high school faculty on student success 
strategies. 


 
Needs Statement:  


 Provide the data which supports the purpose of the proposal:  The need for remediation is widespread.  
More than 50 percent of students entering two-year colleges are placed in remedial education and 
nearly 4 in 10 (40%) of remedial students in community colleges never complete their remedial 
courses1. Furthermore, 30 percent of those who do complete their remedial courses do not attempt a 
gateway course within two years2.   And sadly, students who start in remediation are less likely to 
graduate than those who do not, with only 9.5% of remedial students graduating from community 
college within three years compared to 13.9% for those who do not take remedial courses.3   
 


 Communicate the need related to the data:  Clearly much work needs to be done to improve 
developmental education completion and persistence rates which will, in turn, improve overall 
graduation rates.  However, college remediation often comes at the greatest cost to the students 
themselves.  Students who enroll in remedial classes are far more likely to drop out than those who do 
not.  It also has a significant financial impact on students, with the cost of remediation per student 
estimated between $1,607 and $2,0084 


 


 Identify the stakeholders who will be impacted by the activity and how they will be served:   
Twenty-four (24) developmental education college faculty (three from each partner college) and 
twelve (12) high school faculty will be directly impacted through participation in professional 
development.  These faculty members will improve their knowledge and awareness of success 
strategies specifically for developmental education students.  All developmental education students at 
the partner colleges will be impacted through more transparency in the COMPASS Concordance Chart, 
increased ability to transfer developmental education credits between Nebraska community colleges 
and improved student success strategy interventions by faculty, leading to more students completing 
their recommended or required developmental education courses and continuing to college-level 
work. 
 


                                                           
1
 Complete College America, Remediation: Higher Education’s Bridge to Nowhere (Washington D.C.; Complete College America, Fall 


2011). 
2
 Jenkins, D., Jaggars, S.S., & Roksa, J. (November 2009). Promoting Gatekeeper Course Success Among Community College Students 


Needing Remediation: Findings and Recommendations from a Virginia Study (Summary Report). Community College Research 
Center, Teachers College, Columbia University, pp. 2-3. 
3
 Complete College America, Remediation: Higher Education’s Bridge to Nowhere (Washington D.C.; Complete College America, Fall 


2011). 
4
 Strong American Schools, Diploma to Nowhere (Washington D.C.: Strong American Schools, 2008). 
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Goals and Objectives:  The goals should be directly related to the PFI Areas of Focus and Purpose Statement; 
the objectives should be related to the activities and outcomes as a result of the activity or product.  
 


 Goal:  Increase developmental education completion rates at Nebraska community and tribal colleges 
by adopting best practices in assessment for placement and student success strategies. 
 


o Objective 1:  Articulate a uniform COMPASS Concordance Chart and developmental education 
courses among the partner colleges. 


 Activity 1: Establish a committee comprised of faculty and administrators from each of 
the partner colleges to develop articulation recommendations. 


 Activity 2: Committee will meet regularly via IP or face-to-face to develop 
recommendations for an articulated COMPASS Concordance Chart. 


 Activity 3: Committee will articulate developmental education courses among the 
partner colleges. 


o Objective 2:  Obtain a better understanding of national standards and best practices relating to 
assessment for placement into developmental education courses. 


 Activity 1:  Hire a consultant to review current research on assessment for placement 
into developmental education and present findings and recommendations. 


o Objective 3:  Improve student success strategies in developmental education. 
 Activity 1:  Hire consultant with expertise in developmental education to develop a 


summer workshop for college developmental education and high school faculty. 
 Activity 2: Conduct workshop for 24 developmental education faculty (three from each 


partner college) and 12 high school faculty on improving student success strategies. 
 
Impact on Career and Technical Education: Communicate how CTE will be impacted as a result of the activity 
or product.   


Gatekeeper courses, those at the first level of college credit, are often a required component of CTE 
degree programs; however many students never complete a gatekeeper course, having started and ended 
their college education in remediation.  By improving developmental education policies, processes and 
completion rates, more students will be academically prepared to continue in their CTE degree program. 
 


Statewide Impact: Communicate how the activity will impact or be made available to the entire state  
The Developmental Education Articulation and Completion project is a collaborative project among the six 
Nebraska community colleges and two tribal colleges and will thus impact the entire state. 


 
Evaluation:  Describe the project evaluation plan as it relates to the goals and objectives  


The project will be evaluated based on the outcomes achieved.   


 Objective 1 will be evaluated based upon the completion of an articulated COMPASS Concordance 
Chart and the number of developmental education courses articulated among the partner colleges.   


 Objective 2 will be evaluated using a survey instrument to measure the effectiveness of the consultants 
review on the understanding of national standards and best practices relating to assessment for 
placement into developmental education on developmental education faculty and college 
administrators.  


 Objective 3 will be evaluated based on the number of faculty that participate in the summer workshop.  
In addition, a survey tool will be used to gauge the participants increase in knowledge of student 
success strategies for students enrolled in developmental education. 
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Dissemination of Knowledge:  Is the model is replicable and/or sustainable. Outline how the responsible 
parties will report-out results.  


Articulation agreements developed by the project will be adopted into college policy by the partner 
colleges and are thus will be sustained as ongoing operating procedure. The articulation agreements will 
be noted in the respective college catalogs so that students are aware that their developmental education 
credits will transfer within the state to other community colleges.  Faculty participating in the summer 
workshop will report on their experience and share new student success strategies with other 
developmental education faculty at department meetings.  A final written report of the project activities 
and outcomes will be submitted to the PFI Leadership Council within 45 days of the project end date. 


 
Budget Plan  
Budget Narrative:  


Budget Table (required)  


 Personnel: 
Stipends/Presenter 
& Substitute Fees 


Supplies Travel: Lodging, 
Mileage, Meals 


Conference 
Expenses 


In-Kind 
(not 


required)  


Total 


Objective 1 Articulate a uniform COMPASS Concordance Chart and developmental education 
courses among the six Nebraska community colleges. 


Activity 1: none      $0 


Activity 2: Travel 
for two face-to-
face meetings.  
Most will be held 
via IP.   


  $2,000   $2,000 


Activity 3: none      $0 


Objective 2 Obtain a better understanding of national standards and best practices relating to 
assessment for placement into developmental education courses. 


Activity 1: 
Consultant fee 


$5,000     $5,000 


Objective 3 Improve student success strategies in developmental education. 


Activity 1:  
Consultant fee to 
develop and 
conduct 5 day 
summer 
workshop. 


$5,000     $5,000 


Activity 2:  Off-
contract college 
(24) and high 
school (12)faculty 
stipends to 
attend summer 
workshop.  36 x 
$200 per day x 5 
days 


$36,000     $36,000 


Project Total $46,000  $2,000   $48,000 
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Project Title:  Nebraska Career Education Beginning Teacher Mentoring Program  
 
Timeline:  June 2013 – June 2014 
 
Amount of Funds Requested:   $50,000  
 
Contact Name(s):  Kurt VanDeWalle, Agricultural Education Teacher, Fillmore Central Public Schools  
 
Contact(s) Information:  


 
Kurt VanDeWalle 
Fillmore Central Public Schools 
1410 L Street 
Geneva, NE  68361 
 


kurt.vandewalle@fillmorecentral.org 
402-759-3141 
 
 
Please also copy appropriate correspondence to: 
 
Matt Kreifels 
Nebraska Director of Agricultural Education 
Nebraska Department of Education & UNL  
300 Agricultural Hall 
Lincoln, NE  68583  
 


mkreifels2@unl.edu 
402.617.1419 
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Abstract of Proposal  


Background 
For over a century, Career and Technical Education has connected students to their career path for millions of 
young people.  The mission of Nebraska Career Education is to prepare students for life by ensuring they are 
college and career ready through experiences in Career and Technical Education programs.   
 
These programs exist in every secondary school and community college in Nebraska and are supported by four 
professional discipline areas:  Agricultural Education, Business Education, Family and Consumer Science 
Education and Industrial Technology.  These professionals are responsible for six Career Fields, based on the 
Nebraska Career Education Model. 
 


The Problem 
Recruitment and retention are important initiatives for career education teachers.  For example, in Nebraska, 
one of every four Agricultural Education teachers is eligible to retire in the next 1-3 years, while a third of 
Industrial Technology (Skilled & Technical Science) teachers are eligible to retire.  Business Education and 
Family and Consumer Science disciplines face similar challenges.    
 


Unfortunately the problem does not stop there, teacher attrition is an issue for Nebraska Career Education 
teachers.  In a large number of the state’s schools, many of the disciplines do not have a second career 
education teacher in their field.  This means that a large percentage of schools that hire a beginning teacher 
do not have a professional mentor with the same certification in the local district.  This issue is compounded 
by the fact that larger percentage of career education teachers in Nebraska are provisionally certified 
compared to their core academic counterparts and do not have the formal training of a traditional beginning 
teacher. 


 


The Solution 
Fillmore Central Public Schools, in cooperation with the Nebraska Department of Education, University of 
Nebraska—Lincoln and career education professional organizations propose to initiate a statewide Career 
Education Beginning Teacher Mentoring Program that addresses the problem of teacher retention.   


 


The grant would create: 


 NCE Beginning Teacher Mentoring Program – facilitated through the state CTE professional 
organizations and would run from the Nebraska Career Education Conference in June 2013 to the 
following NCE Conference in 2014.  Beginning teachers would be paired with a successful teacher in a 
nearby school who would provide support and guidance. 
 


This program would connect to the following programs that are in development or currently existing: 


 Beginning Teacher Institute – hosted by the Nebraska Department of Education in late July, the 
institute invites new Career Education teachers (1-3 years) to participate in a four-day conference. 


 UNL Beginning Teacher Course (ALEC 8xx) – facilitated year-round by the UNL Department of 
Agricultural Leadership, Education and Communication, this course provides support and guidance for 
new career education teachers via in-person meetings, webinar and online forum communication. 


 Other appropriate post-secondary courses offered by other colleges or institutions. 
 


This proposal is to fund the NCE Beginning Teacher Mentoring Program.  If funded, it would provide structure 
for the mentor and beginning teacher for two NCE meetings, a summer meeting, 4-6 school-year meetings, 
and biweekly calls, all that are strategically timed around potentially busy times of the school year unique to 
career education programs.
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Vision and Purpose:  
1. Describe the connection(s) to the PFI Areas of Focus and Purpose Statement (Appendix A) 


Starting an NCE Beginning Teacher Mentoring Program would address two of the four PFI Areas of 
Focus. 


 Statewide Agreements 
o The mentoring program would be offered to all beginning teachers in career education 


in coordination with the professional organizations.  This includes four categories of 
teachers: 1) Traditional, a teacher who graduated from a teacher education institution, 
2) New to Nebraska, a teacher who is certified to teach career education, but is from 
out-of-state, 3) Provisional: Certified, which is a teacher who is certified in another 
endorsement area, but teaching a career education courses, and 4) Provisional: 
Transition to Teaching, which is a teacher that has come from industry and is not yet 
certified. 


 Professional Development 
o The mentoring program would expect that beginning and mentor teachers attend the 


following professional development workshops: NCE Conference (2013 and 2014), Fall 
Workshop, and at least one other regional or statewide function.   


o The beginning teacher would participate in the Beginning Teacher Institute and have the 
option to take the Beginning Teacher Course (ALEC 8xx) or other appropriate course 
offered by other post-secondary institutions.  


o The mentor teacher would travel to the beginning teacher’s program three times. 
o The beginning teacher would travel to the mentor teacher’s program twice: mid-first 


semester and early first semester. 
 


2. Explain why this activity or product is innovative 
While mentoring is not a new concept, it is new as a statewide effort for career education in Nebraska.  
Due to the singularity of many career education teachers within their schools, mentoring is often 
locally accomplished with a teacher who does not understand the unique nature of the specific career 
education programs/discipline (agricultural education, business education, family and consumer 
sciences and industrial technology). 
 


For career education teachers, this initiative would be the first time that a statewide program would 
provide direction to CTE mentoring programs and connect mentorship to the Beginning Teacher 
Institute and the beginning teacher course at UNL (ALEC 8xx) or other appropriate course offered by 
other post-secondary institutions. 
 


3. Describe the overall outcomes 
There are three primary outcomes: 


 Increased retention of beginning teachers 
By formalizing a relationship between the two teachers, a professional bond will be made which 
would help keep younger teachers in the profession. 


 Increased professional activity of mentor teachers 
By placing quality teachers in mentor-roles, they will become more confident in their abilities and 
more willing to become professionally active beyond their local school districts.  


 Improved quality of student instruction by the beginning teacher 
With mentorship from an experienced teacher, the beginning teacher will have a stronger start in 
his or her program, increasing student benefit for the first year and beyond.
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Needs Statement:  


 Provide the data which supports the purpose of the proposal 
 


Data related to the importance of Nebraska Career Education 
The cost of post-secondary education has grown at a much higher rate than inflation (over 2% more 
per year), meaning that secondary students are best prepared if they experience meaningful career 
exploration and experience before graduating from high school.  In other words, college is not the best 
place for career exploration and the more experience that a student can receive in a particular career 
field while in high school will directly impact their cost for college or postsecondary training. 
 


Nebraska’s industries need a highly skilled workforce and entrepreneurs.  In communities like Grand 
Island and others, industry has approached the school district with a direct message:  If we cannot find 
enough skilled workers, we will be forced to move away in order to find them.  Nebraska Career 
Education programs are designed to be regionalized and address current industry needs and prepare 
students for successful careers that can help provide students opportunities in Nebraska communities 
should they desire. 
 


Data Related to the current situation of beginning teachers 
As this proposal is initiated by agricultural education teachers, the following data is specific to that 
discipline area.  Business Education, Family and Consumer Sciences and Industrial Technology education 
would likely follow similar trends: 


o Ten percent of agricultural education teachers are provisionally certified. (Ag Education Annual 
Report, 2010)   


o Provisionally certified teachers tend to be less professionally active.  (NAEA membership 
reports, 2011)   


o Ninety-six percent of current agricultural education programs are single-teacher programs, 
meaning that there is not an ideal mentor within the school district. (Ag Education Annual 
Report, 2010)  


o Typically 8-12 beginning teachers annually enter the agricultural education profession in 
Nebraska (Ag Education Annual Report, 2004-2010) 


o Twenty-four percent of Nebraska agricultural education teachers are eligible to retire in 1-3 
years. (Ag Education Annual Report raw data, 2012) 


 


 Communicate the need related to the data 
Based on the data related to the current situation of beginning teachers, the combination of a high 
percentage of provisional teachers without a solid background in their career education field, coupled 
with a potentially high retirement rate in coming years and a weak capacity for in-school mentorship, 
the quality of career education in Nebraska programs is at stake without a regimented program for 
new teacher mentoring. 


 Identify the stakeholders who will be impacted by the activity and how they will be served 
Stakeholders for the NCE Beginning Teacher Mentoring Program include the beginning teachers, their 
students (as an example, Nebraska agricultural education teachers average 93 students), and the post-
secondary institutions and industries that rely on secondary graduates.  Additionally, due to the nature 
of authentic assessment through career development and competitive events in Nebraska career 
education programs, and the reliance upon career education teachers to develop and facilitate the 
assessments, students from other schools suffer when there is high turn-over or a poorly prepared 
teacher in a neighboring program.  
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Goals and Objectives:  The goals should be directly related to the PFI Areas of Focus and 
Purpose Statement; the objectives should be related to the activities and outcomes as a result of the activity or 
product  


 Outline the objective(s) to include measurements, expectations and timeline  


 Communicate the activities related to the objectives  
 


Goal:  To develop a robust mentoring relationship between an experienced and successful career 
education teachers with each of the beginning career education teachers in Nebraska for the 2013-14 
school year. 
 
This goal meets two PFI Areas of Focus: Statewide Agreements and Professional Development through 
the implementation of a statewide mentoring program for beginning career education teachers where 
they will help the new teacher develop their program though a series of structured meetings. 
 


a. Activity 1: Utilizing PFI funds, the mentor and beginning teachers will receive a travel or 
curriculum grant to defray costs associated with the necessary travel for the 6-8 meetings and 
biweekly phone calls.  If schools assume travel expenses, funds can be used to support 
classroom resources. 


b. Activity 2: Utilize PFI funds to reimburse the school district for substitute pay when the teacher 
is visiting the other school. 


c. Activity 3: Utilize PFI funds to facilitate regional or statewide meetings between program 
participants. 
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Impact on Career and Technical Education: Communicate how CTE will be impacted as a 
result of the activity or product  


1. Identify the number of students, teachers, and/or partners involved 
The NCE Education Beginning Teacher Mentoring Program is designed to build a mentoring 
relationship for the typical 40-60 beginning career education teachers in Nebraska.  (Recognizing that 
this is a first-year program and that all beginning teachers may not participate, the project budget 
reflects only 30 teachers.)  Nebraska agricultural education teachers teach an average of 93 students 
each year.  If other disciplines are similar, this project has the potential to affect 2,790 students. The 
ability for a teacher to find success during the first year of teaching has even larger impacts during the 
first four years of their career, potentially doubling that number through the rotation of students in 
high school. 
 


2. Communicate the impact of the activity on student learning and/or professional growth  
A previous PFI project facilitated the development of Nebraska Career Education Programs of Study 
and Course Standards in all six Career Fields.  Professional development around these Programs of 
Study will be a required component of the mentoring program.  The Nebraska NCE standards are cross-
aligned with Science, Math and Language Arts standards in addition to STEM principals. 
 
Professional growth is inevitable for both the beginning teacher and their mentor.  The beginning 
teacher will grow as a professional educator and CTE program facilitator.  The mentors will likely 
become more professionally active and serve in leadership roles, student teacher supervisors, and be 
better prepared to promote career education to outside audiences. 


 
3. Describe how the project/activity is relevant to the Nebraska Career Field Model, Economic and/or 


Workforce Development 
The mentoring program will be built around Nebraska’s NCE Career Field Model and will be 
incorporated into the professional development between mentor and beginning teacher. 
 
As outlined in the Needs Statement, Nebraska’s relies on key industries for economic success.  
According to the Battelle Study and other sources, the state is poised to lead many industries based on 
its geographic location, the available natural resources, its infrastructure, and human expertise that 
exist here. 
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Statewide Impact: Communicate how the activity will impact or be made available to the 
entire state. 


1. Outline how the activity will reach all secondary and postsecondary consortia members 
All beginning career education teachers are strongly encouraged to participate in the mentoring 
program, with correspondence with their administration being a priority.  The ability to serve as a 
mentor teacher will be advertised via listserve, Career Field websites, and through CTE Organization 
websites, which represents both secondary and post-secondary educators.  A set of minimum 
standards for participating mentor teachers will be developed, which will likely mirror the 
requirements to serve as a cooperating student teaching site. 
 


2. Identify which of the Nebraska Career Clusters or Fields are addressed/identified. 
All Career Field and Cluster serve as the primary targets for this project. 
 


3. Describe the collaboration with external stakeholders/partners such as:  Business, community, state or 
private colleges/universities, Nebraska Department of Education, professional career education 
association groups, etc.  
The following are partners in the project: 


 Nebraska Department of Education – Facilitation 


 UNL Department of Agricultural Leadership, Education and Communication – Facilitation 


 Nebraska Agricultural Educators Association (NAEA) – Facilitation  


 Association of Career and Technical Education of Nebraska (ACTEN) – Potential Facilitation 


 Nebraska State Business Education Association (NSBEA) – Potential Facilitation 


 Family and Consumer Science Teachers of Nebraska (FCSTN) – Potential Facilitation 


 Nebraska Industrial Technology Education Association (NITEA) – Potential Facilitation 


 Nebraska School Counselor Association (NSCA) – Potential Facilitation 
 


Communicate how secondary and postsecondary are blended in the project, if appropriate. 
The University of Nebraska—Lincoln is a partner and will coordinate the beginning teacher course 
(ALEC 8xx) to align with the program.  Community College CTE faculty may also participate through 
their respective professional organizations (see #3 above).  Other colleges are encouraged to develop 
graduate credit options that can be tied to the program. 
 


4. Address the proposed delivery method: statewide, regional meetings, face-to-face, distance education, 
online, conference, etc.  
The NCE Beginning Teacher Mentoring Program will consist of 6-8 face-to-face meetings (including 
conferences) and biweekly phone conversations between mentors and new teachers.  (Meeting dates 
may be modified based on the plan that mentors and beginning teachers make at the beginning of the 
experience.)  The project will compliment the Beginning Teacher Institute that NDE is coordinating in 
late July and the beginning teacher course hosted by 1) UNL (ALEC 8xx) where Communities of Practice, 
an online discussion board is used as a support tool, or 2) other postsecondary offering.   
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Evaluation:  Describe the project evaluation plan as it relates to the goals and objectives 
1. Provide evidence of the impact based on the project goals and objectives 


Project organizers will measure the effectiveness of the NCE Beginning Teacher Mentoring Program by 
the stated goal and objectives: 
 
Goal:  To develop a robust mentoring relationship with an experienced and successful career education 
teacher with each of the beginning career education teachers in Nebraska for the 2013-14 school year. 
 


a. Activity 1: Utilizing PFI funds, the mentor and beginning teachers will receive a stipend to 
defray costs associated with the necessary travel for the eight meetings and biweekly phone 
calls. 


b. Activity 2: Utilize PFI funds to reimburse the school district for substitute pay when the teacher 
is visiting the other school. 


 
Project organizers plan to measure the impact the project has on beginning teachers’ confidence in the 
classroom, Career Student Organization advisement and work-based learning experiences, and other 
areas via pre and post evaluations.  Additionally, a similar survey will be distributed to mentor teachers 
to measure their perceptions of the program on the beginning teacher and themselves. 
 
Project organizers will maintain contact with participating teachers to provide support to participating 
teachers during the school year. 
 


Dissemination of Knowledge:  
 


1. Communicate how the model is replicable  
The program can be utilized in all Career Fields.  The project organizers plan to coordinate the program 
through all CTE professional organizations and with the NDE Career Field Specialists.   
 


2. Outline how the responsible parties will report-out results, for example (choose one or more):  
a. Share with local administrators  


i. Chief Instructional Officers/Chief Executive Officers (postsecondary only)  
This does not apply. 
 


ii. Principals/Superintendents  (secondary only)  
Participating teachers will receive training on how to communicate with local 
stakeholders, including principals, superintendents and guidance counselors.  Program 
organizers will also communicate the program directly to all participating career 
education programs’ administrators. 
 


b. Draft a brief executive summary for publication in the PFI newsletter and/or state/national 
education association publications  
An executive summary can be provided upon request. 
 


c. Share the end results with activity participants 
Program organizers will remain in contact with participants and arrange meetings at 
appropriate career education meetings and conferences for continued support. 
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d. Present at the Nebraska Career Education Conference 


Program organizers will encourage participants to present at the 2014 NCE Conference. 
 


e. Report to the PFI Leadership Council either orally or in written format 
Program organizers would be happy to report the success of the program. 
 


f. Communicate with assigned PFI Leadership Council Mentor 
Program organizers would be happy to work with an assigned mentor and invite them to a 
meeting or arrange a visit to a beginning teacher/mentor meeting. 
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Budget Plan  
 
Narrative: Outline how the funding will be allocated based on the activity(ies) described and include any in-
kind match (not required).   
 
The NCE Beginning Teacher Mentoring Program would provide mentor and beginning teachers with a stipend 
that would enable them to travel and spend time developing the potential of the new teacher and his/her 
program.  Both teachers would receive a $500 stipend for this purpose, totaling $1,000 for the pair. 
 
Additionally, some travel takes place during the school day in order to visit the other teacher.  For these four 
inter-school visits (two per teacher), substitute pay has been estimated at $125/day, totaling in $500 per 
mentor pair. 
 
In total, each beginning teacher/mentor would cost $1,500. 
 


Budget Table  
 Personnel: 


Stipends/Presenter 
Fees/Substitute Fees 


Supplies Travel: Lodging, 
Mileage, Meals 


Conference 
Expenses 


In-Kind 
(not required)  


Total 


Goal: To develop a robust mentoring relationship between an experienced and successful career education 
teachers with each of the beginning career education teachers in Nebraska for the 2013-14 school year. * 


Activity 1: 
Travel or 
Curriculum 
Grants 


$30,000     $30,000 


Activity 2: 
Substitute 
Pay 


$15,000      $15,000 


Activity 3: 
Meetings 


   $5,000 
(includes 
administrative fee of 
$1,000 for Fillmore 
Central PS.) 


 $5,000 


* In the case of having fewer than 30 beginning teachers, participation by second-year teachers will be 
considered.  Otherwise, the remaining funds would be split amongst participating mentor teachers to spend 
on curriculum or laboratory supplies for a special project between them and their beginning teacher.   The 
mentor teacher would purchase the same materials for both programs, learn the materials, and then train the 
beginning teacher on how to use them, causing both teachers add something new to their programs.  The 
purchased materials must be deemed “new and innovative” and approved by a project manager. 
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Other Ideas/Thoughts to Consider:  Share additional ideas or thoughts relating to the activity 
the PFI Leadership Council not previously highlighted. 
 
This project originated from discussions at the NEXUS Conference in 2012, another PFI funded program.  While 
the grant application was not accepted in 2012, the primary concern of offering the program to all Career Field 
areas is addressed in this application.   
 
In cooperation with Fillmore Central Public Schools, the Nebraska Agricultural Educators Association is willing 
to take the lead in further developing the program outline based on other states’ successful models and 
helping the other CTE professional organizations to manage mentoring programs for their teachers.  Specific 
criteria for the mentor will be developed in addition to comprehensive guidelines for participation that will be 
shared with the potential mentors/mentees and their administrators.  Materials will be developed to help 
facilitate the numerous meetings and interactions between teachers.  Specific requirement noted in this 
application (i.e. the number of meetings, etc.) are subject to change as the guidelines and materials are 
developed. 
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Project Title:  Tuition for Masters Degree  
 
Timeline:  July 1, 2013 – December 31, 2013 
 
Amount of Funds Requested:   $39,600 
 
Contact Name(s): Dr. Deborah Brennan, Executive Vice President 
 
Contact(s) Information:  


 Central Community College, on behalf of the six Nebraska community colleges and two tribal 
colleges 


 3134 West Hwy 34, PO Box 4903, Grand Island, NE  68802 


 dbrennan@cccneb.edu 


 (308) 398-7305 
 


Abstract of Proposal:   
For this grant proposal, the six community college and two tribal college CIOs have teamed up 


to create a statewide consortium.  Seeing a rise in dual credit courses, academic transfer, and 
enrollment, colleges need a strong adjunct pool to turn to.  High school teachers starting out make a 
low annual wage and often times have to find supplemental income in the forms of extracurricular 
activities and adjunct teaching.  Both secondary and postsecondary institutions have a need for highly 
qualified and appropriately credentialed faculty.   


To teach college level courses from a community college, instructors must have a Master’s 
degree with 18 graduate hours in the specific area of instruction.  Over half of Nebraska’s teachers do 
not have Master’s degrees.  Several career and technical faculty at the community colleges do not 
have Master’s degrees.  In order to expand the community college offerings (dual credit, online, 
distance learning, etc.) and meet the demands of increased enrollment; teachers must meet the 
teaching requirements.  By standardizing the requirements, a more uniform process and better quality 
product will be delivered to the students in Nebraska’s educational system.   


Secondary teachers who earn graduate hours are benefited in several ways.  First, they can 
expect to receive a pay increase.  Once that teacher has earned their Master’s degree, their pay 
could increase as much as 17.9% on average.  For a teacher starting out, that is a significant amount.  
Secondly, they can teach college level courses at their high school through the dual enrollment 
programs.  By teaching these courses, it allows them to stay in their classrooms and working with 
their students.  Lastly, for teachers who would like to be adjuncts in a college setting, the Master’s 
degree opens those doors.   


College instructors who receive their Master’s degrees will find that they can teach more 
specific courses related to their subject area and their courses will meet the credentialing 
requirements under the Nebraska transfer agreement. 


Secondary and postsecondary teachers who are earning their advanced degrees gain 
additional classroom skills and become specialized in the academic content.  Teachers who are 
confident and well versed in their content areas are valuable assets to students’ learning 
environments. 


Within this proposal, the six community colleges and two tribal college CIOs request funding to 
help 20 secondary and postsecondary faculty with half of the tuition costs and fees for up to nine 
credits towards the completion of their Master’s degree or 18 graduate hours within their discipline.  
An application and selection process will be developed and conducted by the CIOs.  This is a 
statewide proposal that will impact students and academic institutions in all areas of the state. 



mailto:dbrennan@cccneb.edu
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Vision and Purpose:  


1. Describe the connection(s) to the PFI Areas of Focus and Purpose Statement (Appendix A): 
Obtaining credit in Master’s Degree courses aligns with PFI’s Professional Development area 
of focus.  Those individuals who enroll in courses to obtain 18 graduate hours in their area of 
study or who are completing their Master’s Degree program will build capacity for leadership in 
Career and Technical Education for secondary and postsecondary education.  Learning new 
skills; examining emerging curricula; obtaining training in new instructional strategies; 
exploring, planning, and coordinating teacher recruitment and certification are a few examples 
of professional development through continuing education.   
 


2. Explain why this activity or product is innovative:  By paying for half of the tuition for these 
courses, secondary and postsecondary professionals can spend more time focusing on the 
concepts they are learning rather than how they will afford the courses.  The economy is not 
favorable right now, but by providing additional education to our educators, we can begin to 
broaden our course offerings into high schools through dual enrollment programs.  High school 
teachers earning 18 graduate hours in the dual enrollment areas are eligible to teach college 
level courses.  By offering dual enrollment courses at the high school level with a qualified and 
skilled teacher facilitating them, provides opportunities for students to get an early look at the 
rigorous college curriculum and the responsibilities that follow.   


 
Aligning secondary teacher’s credentials with college offerings ensures students of all income 
and learning backgrounds a head start into college with the goal of continuing their 
postsecondary education and being successful at it.  In May 2011, LB637 was signed into law 
by Governor Heineman.  This bill required a study be conducted on the dual enrollment 
processes and the standards that are currently in place regarding those processes.  The study 
found that Nebraska is one of only five states that have no uniform standards in the dual 
enrollment sector.  All secondary teachers who teach dual enrollment courses need to obtain a 
master’s degree in the subject area or if they already have a master’s degree, but not in the 
area they are teaching, they would need to obtain 18 specialized graduate hours. By setting 
these requirements statewide for all academic education and career and technical faculty, the 
process becomes higher quality and unified.  Additionally, students taking dual enrollment or 
transfer courses will not have to worry about a class not being able to transfer to a four-year 
institution because of the credentials of the instructor.      
 


3. Describe the overall outcomes:  This project would fund half of the tuition/fees for 20 people up 
to nine credits each.  By appropriating funding towards graduate courses, this will incentivize 
and encourage educators to gain further education, ultimately increasing the recruitment and 
availability of qualified college instructors for both dual enrollment courses and adjunct work at 
the community colleges.   


 
Needs Statement:  


 Provide the data which supports the purpose of the proposal:  In the 2011-2012 State of the 
Schools Report, Nebraska had 24,634 teachers in 2010-2011 and of that number, 11,692 or 
45.72% have Master’s Degrees.  In 2011-2012, Nebraska saw a decrease of 502 teachers 
bringing the total number of teachers to 24,132.  However, teachers with Master’s Degrees 
increased by 197 to a total of 11,889 or 47.46%.  To remain competitive in the education 
industry and to jump pay levels, teachers must further their education.  When looking at the 
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CCC service area, more specifically the three major Tri-Cities Public Schools (Grand Island, 
Hastings, and Kearney), there is a significant wage difference between a first year teacher with 
only a Bachelor’s degree and a first year teacher with a Master’s degree.   
 
The average wage difference between a Bachelor’s and Master’s degree at the three schools 
was $6,961.07 or 17.9%.  The National Education Association (NEA) website shows 
Nebraska’s beginning teacher salary is $27,030.  In December 2011, the Nebraska 
Coordinating Commission conducted a study on dual enrollment.  The study surveyed 242 
public K-12 school districts of those 126 schools completed the survey.  Those schools that 
responded offered an average of five different dual enrollment courses to 5,812 students 
during the 2010-2011 academic year.  Eighty percent of those dual enrollment courses were 
taken at the high school. 
 


 Communicate the need related to the data:  As the data above shows, beginning teachers 
don’t earn a high wage.  Obtaining graduate hours advances a teacher on the pay schedule.  
With the additional graduate hours or master’s degree, teachers can also begin to work as 
adjuncts at community colleges in the evenings, weekends, or online to supplement their 
income.  This benefits not only the teacher, but the colleges and the students as well.   
 
Many studies conducted by the Community College Research Center (CCRC) have shown 
that students who are underachieving in high school are the best students for dual enrollment 
courses.  These students typically earn high grades in the program, gain more self-confidence, 
and are more likely to attend a four-year institution.  Additionally the studies have shown, those 
who complete a dual enrollment course(s) will need far less developmental courses in college.   
 
By offering dual enrollment at the high schools, students – especially low income – can take 
advantage of the affordable, and many times free, college credit.  As dual enrollment continues 
to grow in Nebraska, the teachers of Nebraska must continue to grow academically to support 
the demands. 
 


 Identify the stakeholders who will be impacted by the activity and how they will be served:  By 
having high school teachers and college faculty who teach academic education or career and 
technical course obtain their 18 graduate hours or Master’s degree in their specified areas, 
broadens the qualified applicant pool.  More teachers will be qualified to teach a variety of 
college courses thus allowing those courses to be offered for credit and assisting with 
transferability.  Community Colleges employ a large number of adjunct faculty each 
semester/quarter.   
 
There is always a need for qualified individuals who can deliver the content in a high quality 
and rigorous format.  Students will benefit from skilled teachers in a multitude of ways.  Those 
high school students who take dual enrollment courses will be able to take the classes during 
the day and not have to worry about choosing between college credits and extracurricular 
activities.  Additionally, students who are limited by income and transportation will not have to 
worry about the high tuition costs and traveling to college campuses.   


 
Goals and Objectives:  The goals should be directly related to the PFI Areas of Focus and Purpose 
Statement; the objectives should be related to the activities and outcomes as a result of the activity or 
product 
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 Goal 1:  Increase academic skills and learn new instructional strategies for both secondary 
and postsecondary teachers through graduate level courses which will improve and expand 
dual enrollment programs.  


 Goal 2:  Build capacity for leadership in Career and Technical Education for secondary and 
postsecondary education.  Program participants working towards a Master’s degree or 18 
graduate hours will be mentors for others in the Career and Technical Education and 
Academic Education areas and will broaden the pool of adjunct faculty. 


o Objective 1:  Receive graduate credit hours towards a specified area for the purpose of 
teaching college level Academic Education and/or Career and Technical Education 
courses.   


 Activity 1:  Establish guidelines and an application process for selecting 20 
participants to receive half tuition and fees for up to nine credits of graduate level 
coursework in a specified area. 


 Activity 2:  Promote the program to high school and college academic education 
or career and technical faculty.   


 Activity 3:  Select a total of 20 teachers from secondary and postsecondary 
institutions to receive assistance.   


 
Impact on Career and Technical Education:  Communicate how CTE will be impacted as a result 
of the activity or product  


1. Identify the number of students, teachers, and/or partners involved:  Twenty high school, 
community college, and tribal college faculty will benefit from the grant project directly.  
Indirectly, multiple students over the course of an instructor’s teaching career will be impacted 
by the instructor having advanced credentials and continuing education.  This project will be 
implemented statewide through the six community college and two tribal college CIOs.   
 


2. Communicate the impact of the activity on student learning and/or professional growth:  In a 
December 26, 2010 article in the Omaha World Herald titled, “Teacher Pay Bump for Master’s 
Questioned”, the discussion of “are Master’s degrees useful in the classroom” came up.  The 
article does acknowledge that many teachers earn advanced degrees because the starting 
wage for teachers is so low, but it also points out that many teachers find a Master’s program 
more meaningful and beneficial because they have already been in the classroom.   
 
Wilma Kuhlman, graduate program chairwoman in the teaching department at UNO, said 
some teachers don’t need more academic content, but rather better teaching skills.  A better 
teacher will deliver better courses and in turn, better students will be entering the workforce.   


 
3. Describe how the project/activity is relevant to the Nebraska Career Field Model, Economic 


and/or Workforce Development:  This project impacts the entire Career Field Model and also 
the Economic and Workforce Development.  By investing in teachers and college faculty, 
students NeSA tests will improve, dual credit students will be encouraged to continue their 
education, and college students will flourish in their educational and career pursuits.  By 
offering high quality education, Nebraska will attract families to the state, thus strengthening 
the economy and workforce and a better education for today’s youth will reap a better 
workforce for tomorrow’s employers.  


 
Statewide Impact: Communicate how the activity will impact or be made available to the entire state 
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This project will be made available within each of the partner colleges’ service areas, thus 
covering the state.  The impact will also be statewide.  Teachers with higher education, become 
advocates for continuing education.  Students who are unsure about attending college can look to 
these teachers for inspiration; other teachers who are unsure about advancing their credentials can 
be mentored by those who have advanced degrees; and most of all, teachers who obtain advanced 
degrees learn new strategies in their subject areas that make them better teachers for every student.  
By offering this assistance to teachers across the state, the ripple effect has a broader impact. 
 


1. Outline how the activity will reach secondary and/or postsecondary consortia members:  The 
CIOs at the six community colleges and two tribal colleges will work with high school 
administrators and college associate deans to promote the tuition assistance program.  
Additionally, they will be responsible for selecting the 20 participants and holding those 
participants accountable for completing the courses.   
 


2. Identify which of the Nebraska Career Clusters or Fields are addressed/identified:  Career and 
Technical faculty and Academic Education faculty will be targeted for this project.  These are 
the faculty members and teachers who were not required to have a Master’s degree for 
teaching in these areas, but who want to now offer dual enrollment courses in high schools or 
who want to ensure their classes are transferable to four-year institutions.   


 
3. Describe the collaboration with external stakeholders/partners such as:  Business, community, 


state or private colleges/universities, Nebraska Department of Education, professional career 
education association groups, etc.:  The CIOs will work with the Nebraska Department of 
Education, the Nebraska Coordinating Commission, state and private colleges/universities to 
ensure that dual enrollment courses will be accepted across the state.   


 
4. Address the proposed delivery method:  statewide, regional meetings, face-to-face, distance 


education, online, conference, etc.:  The proposed delivery method for this project is subject to 
how a teacher would like to take their graduate courses.  In-class, distance education, and 
online are all options for taking graduate level courses depending on the institution.   


 
Evaluation:  Describe the project evaluation plan as it relates to the goals and objectives  


1. Provide evidence of the impact based on the project goals and objectives:  This is a statewide 
project that will increase 20 instructors’ academic skills and they will learn new instructional 
strategies.  Additionally, by participating in this project, these educators will become leaders 
and mentors in Career and Technical Education and Academic Education.  Secondary 
teachers will receive pay increases and the opportunity to teach college level courses.  
Postsecondary instructors will see higher enrollment in their courses, if those courses are 
transferrable. 


 
Dissemination of Knowledge:  


1. What methods/processes are in place to ensure the model is replicable and/or sustainable:  
Continued funding will be at the discretion of the individual taking the courses and the 
secondary and postsecondary institutions requiring the courses.    


 
2. Outline how the responsible parties will report-out results:  Those who receive the tuition 


assistance will be required to provide their local administrators (CIOs or 
Principals/Superintendents) with a copy of their transcript showing the grade earned and the 
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hours completed.  Additionally, participants will be encouraged to reflect on how the course 
benefited them or their institution and if willing, will draft a brief summary to share with PFI. 


   
Budget Plan  
 


Budget Narrative:  Outline how the funding will be allocated based on the activity (ies) described and 
include any in-kind match (not required).  Stipends for participation will not be granted; however, funds may 
be allocated to substitute teacher reimbursement. 
Budget Table (required)  


Example Personnel: 
Stipends/Presenter 


Fees/Substitute 
Fees 


Supplies Travel: 
Lodging, 
Mileage, 


Meals 


Conference 
Expenses 


In-Kind 
(not 


required)  


Total 


Objective 1 Receive graduate credit hours towards a specified area for the purpose of teaching 
college level Academic Education and/or Career and Technical Education courses. 


Activity 1 -
Establish 
selection 
guidelines and 
application 
process. 


$0     $0 


Activity 2 -
Promote to high 
school, tribal 
college, and 
community 
college 
academic 
education or 
career and 
technical faculty. 


$0     $0 


Activity 3 - 
Select 20 
participants  
(20 participants x 9 
credits x $220 per 
credit = $39,600) 


$39,600     $39,600 
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Project Title: Leadership Now! – Leadership Development Training for Postsecondary Education 
Faculty and Staff – year 2 
 
Timeline:  


 Development July 2013 – August 2013  
 Implementation September 2013 – May 2014 
 Evaluation and Reporting June 2014  


 
Amount of Funds Requested:    $38,247.25 
 
Contact Name(s):  


Carolyn Butler MS, Coordinator 
Office of Professional Development  
301 South 68th Street Place (Area Office) 
Lincoln, NE 68510 
(402)-323-3409 
cbutler@southeast.edu 


 
Abstract of Proposal:  
Leadership training is an essential component of the personal and professional development 
necessary to maximize benefits at both the organizational and individual level. Effective leaders 
have been shown to boost morale, limit employee turnover, increase productivity, expand 
vision, and foster new ideasi. Organizations, including educational institutions, benefit at all 
levels of the workforce when leadership behaviors are encouraged, taught, modeled, and 
reinforced. Therefore, Southeast Community College proposes to increase the leadership skills, 
networking, and mentoring opportunities among community college faculty and staff members 
in Nebraska to positively affect the quality of leadership in career education. In this effort, SCC 
has developed and piloted a comprehensive leadership training program including 20 hours of 
group instruction over a 9-month period, monthly one-on-one coaching sessions with the 
trainer, and networking opportunities. In phase 2 of this training, three new delivery models, 
plus a train-the-facilitator training, will be evaluated (up to 60 participants total), via a mix of 
face-to-face instruction and distance learning (GoToTraining). This training uses an interactive 
approach among institutions, involving community college faculty and staff from across the 
state. It is conservatively estimated that 1,200 students per year (100 students x 12 instructors) 
will be influenced by the faculty members’ improved classroom leadership skills. Additionally, at 
least 10 student-leaders will learn leadership skills as facilitators are trained and then offer the 
training directly to student groups. We expect this approach to provide a guide for schools and 
colleges in selecting the most appropriate model to implement given their needs and budget. 
Colleges and secondary schools will benefit from the project’s open access curriculum products 
for use in both institutional and collaborative (multi-institutional) professional development 
programs. Through this project, a new level of interaction will be initiated among educational 
institutions committed to career and workforce leadership, increasing the opportunity for 
productive collaboration and mutual benefit.   



mailto:cbutler@southeast.edu
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Vision and Purpose:  
Futurists and researchers agree that a leadership vacuum looms on the horizon. With 
retirements expected among current leaders, they perceive a need for training that might 
prepare motivated employees to take on leadership roles, whether those roles are related to 
positional changes, short-term projects, or just opportunities for improved performance on the 
current job. Rick Wellins, Sr., VP of Developmental Dimensions International reported, “59% of 
companies they surveyed are looking to increase succession planning strategies and methods to 
make certain that valued employees stay put.”1 The American Association of Training and 
Development predicts some organizations will lose one-third of their leaders overnight as soon 
as the delayed bubble of retiring boomers leave the workforce.  
 
Without doubt, leadership training is an essential component of the personal and professional 
development necessary to maximize benefits at both the organizational and individual level. 
Effective leaders have been shown to boost morale, limit employee turnover, increase 
productivity, expand vision, and foster new ideas. Organizations, including educational 
institutions, benefit at all levels of the workforce when leadership behaviors are encouraged, 
taught, modeled, and reinforced. Because leadership training is a universal need, Southeast 
Community College through its Professional Development Office, therefore proposes to refine 
and expand a state-wide comprehensive leadership training program, developed in year one, to 
better address leadership training needs as widely discussed in literature.  
 
1. Connection to PFI Areas of Focus & Purpose Statement 
The project addresses Professional Development, one of the five Partnerships for Innovation 
focus areas, by building capacity for leadership in Career and Technical Education for 
administrators, faculty, and staff.  
 
2. Innovative Aspects of the Project 
In an effort to expand training options for Nebraska educators, three new models with modified 
delivery formats are proposed, as well as a train-the-facilitator training. Together, they will 
provide a single high-quality training program with delivery options designed to meet the varied 
needs and budgets of users across the state. 
 
During the first year of this project, we developed and are delivering a unique leadership 
training that marries two proven programs, and adds one-on-one professional coaching to 
individual leadership projects, statewide networking and discussions, and a hybrid learning 
format. The participants are enthusiastic about the information and hands-on experience they 
are receiving. However, they have also identified potential improvements, including: an 
improved format to better fit the scheduling constraints of community college faculty and staff; 
added opportunities for incorporating more engaged learning experiences; and options for 
making the entire course easier to replicate without losing quality. 
 
In this second phase of the leadership training project, we will further refine the online 
presentation and support materials and test three new models using hybrid and online delivery 
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methods. Each of the models will include participants from Nebraska community colleges, 
continuing to encourage opportunities for interaction between Nebraska’s educational 
institutions through networking and mentoring. The project will continue to use a hybrid 
delivery format, with a combination of face-to-face sessions, live interactive webinars, video 
conferencing, and recorded online materials. The mix will be slightly different for each.  
 
In an effort to ensure the sustainability of the training, we will add a “train-the-facilitator” 
component for participants who will then facilitate the course on their campuses in the future. 
This will open the training up to an even greater number of future and rising leaders across the 
state, including offering the training directly to student leaders. Depending on the needs of 
individual colleges or programs, trained facilitators may lead groups from throughout their 
college as a new aspect of their job, or use the materials with a small group within their current 
program. 
 
The program will use more engaged learning experiences, with participants preparing outside 
of the classroom through reading and/or watching videos. Classroom time is then used to apply 
the concepts through problem solving, group projects, and other real world applications, with 
instructors guiding and facilitating the process. This approach is based on feedback from the 
current participants, who have requested more interaction, networking, and team activities 
during webinar/class time. 
 
The multi-institutional model is a statewide leadership training network based at Nebraska’s 
community colleges, and lays the foundation for increased communication between 
postsecondary and secondary schools. Currently, communication among Nebraska community 
colleges administrators is strong. The proposed leadership training creates additional 
opportunities to expand and strengthen sharing of “best practices” and exchange of ideas and 
resources among staff and faculty as well. Participants would be expected to use their new 
skills to support future campus-based leadership programming.  
 
3. Overall Expected Outcomes 
This project will demonstrate the relative benefits and limitations of alternative leadership 
training methods designed to fit differing budgets.  
 
Other expected outcomes include: 


 Increased emphasis on leadership skills 
 Increased level of interaction among community college employees 
 Increased networking opportunities 
 Increased opportunities for collaboration 
 A new open access leadership curriculum and training program, available through the 


PFI statewide consortium to colleges and secondary school districts 
It is understood that completion of this leadership training does not give participants 
preferential status, nor does it guarantee a leadership position. 
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Goals and Objectives:  
Goal: Increase the level of leadership skills, networking, and mentoring opportunities among 
community college and secondary school faculty and staff members in Nebraska for the 
improvement of education. This phase of the project will identify the pros and cons of several 
hybrid class formats so future users of the program can select the delivery option that best fits 
their needs, technology, and budget, while maintaining the highest quality training possible 
 
Objective 1: By August 31, 2013, refine the Leadership Now! training package to incorporate 
engaged learning experiences and other best practice techniques for hybrid/blended delivery to 
allow maximum access.  


 Maintain part-time project coordinator, trainer, and videographer 
 Finalize video-based lectures 
 Post final videos and printed materials to online classroom site 
 Expand use of engaged learning format  
 Develop train-the-facilitator materials 
 Promote leadership training opportunity to NE community colleges 
 Purchase assessment tools and training resources 


 
Objective 2: From September 2013 to April 2014, offer the Leadership Now! training program 
to 60 participants, including a cohort of statewide community college faculty and staff to test 
three variations of the multi-institutional training model.  


 Recruit and register participants 
 Distribute pre-assessments to participants 
 Provide leadership Now! training to 60 people, including administrators, faculty, staff, 


and students at Nebraska community colleges and secondary schools 
 Train at least one facilitator on each Nebraska community college campus (participants 


must successfully complete Leadership Now! training before becoming a facilitator) 
 Provide opportunities for networking and collaborative projects across the state and an 


increased level of interaction across departments and between colleges 
 During training period, offer workshop sessions (face-to-face and webinars) and 


individual/group consultations with trainer 
 Collect participants’ post-training assessment data 


 
Objective 3: By June 2014, complete an evaluation of the effectiveness of each model and its 
potential for replication or scaling, creating multiple options for future training. 


 Survey participants via Survey Monkey to determine effectiveness and outcomes of 
training 


 Meet with key stakeholders to gain feedback for improving the program 
 Evaluate each model, identifying pros and cons 
 Create and share guidelines for successfully implementing each option 
 Complete the project report 
 Provide access to curriculum products and evaluation data via PFI website 
 Edit promotional video as needed and post online for use by colleagues 
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 Meet with key stakeholders to summarize results and provide guidance on replication 
 
Program Detail:  
The Leadership Now! program begins with two evidence-based leadership training 
philosophies. Gallup’s Strengths-Based Leadership focuses on understanding and maximizing 
the unique set of strengths, talents, and skills of the leader and their team members. The 
Leadership Challenge, by James Kouzes and Barry Posner, offers practical applications for 
exemplary leadership. Training sessions cover topics such as assessing leadership abilities and 
style, leadership vision, listening skills, building relationships and teams, defining problems and 
researching solutions, motivating others, delegating tasks and responsibilities, managing 
conflict, and supporting and empowering.2 
 
This project will refine the training developed in phase 1 so it can be consistently delivered to a 
wider audience, and identify the relative benefits of each delivery model in terms of cost 
effectiveness, quality, and time available. With the new pilot groups, sessions will be held about 
once a month over a nine month period, with class dates adjusted to fit the college calendars 
and the format of the model.  
 
The monthly sessions are reinforced with ongoing communication among participants and with 
the trainer, including scheduled one-on-one or small-group consultation between each 
participant and the trainer/facilitator/mentor. Trainees will be expected to take the information 
learned in the session, “try it out” with colleagues and students, and apply their new skills 
within their organizations. This training will run between September 2013 and May 2014. 
 
July-August 2013 


 Train-the-Facilitator training  


 Enroll participants for Phase 2 training models 
 Purchase/prepare materials for participants 


September 2013 through April 2014 
 Recorded lectures and live discussion sessions for all Leadership Now trainings 


 Early September and late April – all-day face-to-face sessions for Models 2 and 3 


 Late September through early April – discussion webinars for Models 2 and 3 
 11 facilitator-led sessions, contingent on current participants completing train-the-


facilitator module (Model 4 – each group will determine their own schedule) 
 Coaching and/or mentoring sessions for participants 
 Individual leadership projects developed and completed 


May-June 2014 
 Train-the-Facilitator training 


 Complete final edits to curriculum package and post final version to PFI website 
 
To facilitate more engaged learning experiences, lower costs over time, make more effective 
use of the hybrid format, and allow for more discussion, networking, and team activities, the 
“lecture” portion of the course will be recorded and posted online for participants to watch 
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when it is most convenient for them individually. In addition to viewing the online lecture, 
participants will complete a related assignment each month, and participate in coaching or 
mentoring sessions throughout the course. Homework and coaching/mentoring assignments 
will reinforce the new materials by guiding the participant through the development and 
execution of a personal leadership project.  
 
All participants will attend scheduled class meetings for guided group discussion, additional 
instruction where it is needed, and networking or team-building activities. These classes may be 
conducted as a webinar (via GoToTraining), or as face-to-face sessions led by a professional 
trainer or trained facilitator, with the exact schedule and format determined by the model. 
 
Participants will be involved in the comprehensive nine month trainings on a voluntary basis. 
Each college will select their own group of participants for models 2 and 3, via volunteers or 
hand selection (a total of 5 participants from each college area). Depending on the needs of 
each college, they may select administrators, professionals, faculty, or other staff. As part of 
this team, they may also include secondary school participants from the area they serve. Those 
selected will be randomly assigned to model 2 or 3, and they will attend trainings and webinars 
as a single group.  
 
Participants for model 4 will be selected by the colleges, based on their individual program 
needs, and may include faculty, staff, and/or students. 
 
Current Training (Model 1 – to be completed April 2013) 


 Participants:  faculty, staff, and/or administration from community colleges (4 from each 
college) 


 All-day face-to-face opening and closing workshops 
 7 live interactive webinars via GoToTraining (60 minutes) 
 8 monthly half-hour one-on-one coaching sessions with the trainer via GoToMeeting 
 Individual leadership project, with reports at the last workshop 


 
Model 2 (professional trainer, one-on-one coaching, 12 participants) 


 Participants: faculty, staff, and/or administration from community colleges and 
secondary schools (2 from each college; up to 2 secondary participants) 


 All-day face-to-face opening and closing workshops 
 6 recorded “lecture” videos, to be viewed before the live discussion webinar (30-45 


minutes each) 
 6 monthly live interactive webinars focused on group discussion and application of 


knowledge (45-60 minutes each) 
 6 monthly 30 minute one-on-one coaching sessions with the trainer via GoToMeeting 
 Individual leadership project, with reports at the last workshop 


 
Model 3 (professional trainer, small group coaching, 13 participants) 


 Participants: faculty, staff, and/or administration from community colleges and 
secondary schools (2 from each college; up to 3 secondary participants) 
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 All-day face-to-face opening and closing workshops 
 6 recorded “lecture” videos, to be viewed before the live discussion webinar (30-45 


minutes each) 
 6 monthly live interactive webinars focused on group discussion and application of 


knowledge (45-60 minutes each) 
 6 monthly 30-60 minute small group coaching sessions with trainer 
 Individual leadership project, with reports at the last workshop 


 
Model 4 (all recorded lectures, trained facilitator, participant mentoring, 30 participants) 


 Participants: faculty, staff, administration, and/or students, most likely from a single 
college (3-5 groups of 6-10 participants each) 


 Led by facilitators completing the train-the-facilitator module in August 2013 
 No face-to-face opening and closing workshops 
 11 recorded “lecture” videos, to be viewed before the live discussion (30-45 minutes 


each) 
 11 live face-to-face or interactive webinar sessions focused on group discussion and 


application of knowledge (45-60 minutes each) 
 8 monthly 30-60 minute small group coaching sessions with participant mentors 
 Individual leadership project, with brief reports at final class session 
 Participants may include faculty/staff at community colleges or secondary schools, or 


student leaders  
 
Train-the-Facilitator—offered once in August 2013 for trainers from current participants and 
again in May or June 2014)  


Prerequisite: successful completion of the full Leadership Now! training 
 Participants: completers from year 1 or 2, 6 participants 
 2 recorded “lecture” videos (45 minutes each) 
 2 live discussions via GoToMeeting (60 minutes each) 
 Ongoing support for newly trained facilitators via GoToMeeting and email 


 
Class handouts, assignments, and recordings of each webinar are posted online, allowing 
participants to access the materials for review at their convenience. At the end of the course, 
the materials will be packaged and available for use at each of the colleges. Upon completion of 
the leadership training package, schools and colleges will also benefit from the project’s new 
open access curriculum products for use in both institutional and collaborative (multi-
institutional) professional development programs.  
 
Trainer Selection/Curriculum Development: We anticipate using The Skilz Group, who 
developed and facilitated the curriculum in phase 1, to continue the trainings. They were 
selected based on their leadership training expertise, experience and proven ability to model 
leadership behavior, and the strength and fit of leadership training course developed. 


 
Needs Statement:  
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1.   Data Supporting the Project 
Leadership definitions vary greatly in the literature. For the purpose of this project, leadership 
is defined as the ability to inspire others to accomplish something.3 Leaders teach by example 
and motivate others to follow their actions. They don’t force others to help them achieve goals; 
they persuade, inspire, coax, and motivate. Leaders have the ability to make people feel good 
about what they are doing and help them understand that their work makes an important 
contribution to a larger goal. Leaders challenge individuals to go beyond basic levels of 
operation and to work toward their highest potential. They encourage others to give their best, 
and when they do leaders both recognize and reward it.   


 
Research indicates leadership training is a necessity. Jack Zenger of Zenger Folkman, one of the 
top leadership organizations, states, “Leadership is an essential skill, and there is a great need 
for better leaders.”4 He goes on to say, “Good leaders create more economic value than poor 
leaders, and extraordinary leaders create significantly more economic value than the rest.”  
 
According to the 2008/2009 Global Leadership Forecast, lack of leadership and interpersonal 
skill was identified as the top reason that leaders fail.5 Still, less than 50% of organizations have 
leadership training in place. In addition, leaders indicate each step up the ladder is more 
difficult, but only 46% of organizations provide leadership training for these transitions.6 
Seventy five percent of executives surveyed in the above study identified improving or 
leveraging leadership talent as a top priority, citing it most often from a list of 14 business 
challenges.  
 
In the first year of this project, SCC has developed and provided a comprehensive leadership 
training program, including 20 hours of instruction, monthly individual consultations for 
participants with the trainer, online group discussions, homework activities, and an individual 
leadership project. A pilot group of 24 individuals was selected to participate over an 8-month 
period (September 2012 through April 2013), via a mix of face-to-face instruction, distance 
learning via GoToTraining, and one-on-one coaching sessions via GoToMeeting. This group 
includes a mix of faculty, administrators, professional staff, and support staff from all six 
Nebraska community colleges.  
 
Participants anticipate directly impacting over 1,200 students annually, and many more 
indirectly through a variety of programs at their college, with the leadership skills they are 
learning. These impacts will be felt in the classroom, in new programs being developed, and as 
a result of the individual leadership projects they have worked on as part of the course. We 
anticipate a similar or greater impact with this new group.  
 
2.   Need Related to Data 
We need leaders who can develop effective strategies for keeping students in school, ensuring 
that their academic preparation meets college and employer standards, and removes persistent 
barriers to educational and economic attainment. Retention and graduation, underprepared 
students, career choice, job placement are concerns at both the high school and college levels. 
Current data from the Nebraska Coordinating Commission for Postsecondary Education shows7: 
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 The Nebraska high school graduation rate (within 4-years) is 85.8%.   
 Graduation rates for Hispanics, black non-Hispanics and Native Americans continued to 


be 16 to 30% lower than rates for white classmates. 
 The college-going rate for Nebraska high school students is 70%, not high enough to 


place in the top 10 nationally. 
 Only 29% of Nebraska’s high school graduates who took the ACT test are prepared to 


succeed in college in all four common areas of entry-level college coursework. 
 Freshman retention rates (63.9%) and college graduation rates in Nebraska community 


colleges (30.4%) have risen only slightly since 2004. 
 Hispanics, blacks, and Native Americans continue to graduate from postsecondary 


institutions at lower rates (24%-36.2%) than do whites and Asians (53%). 
 
Each of the colleges who asked for volunteers had more people interested in participating in 
the training, in spite of the timing for registration falling during summer break. Those three 
colleges each had 12 to 18 applicants for their 4 spaces. The other three colleges hand-selected 
participants for this pilot group.  
 
Effective leadership training helps individuals and organizations achieve their maximum 
potential, even among individuals who are not in a “leadership” position. It fosters a sense of 
community and partnership which is founded on trust, communication and authentic regard for 
all involved. Leadership training facilitates alignment of personal and professional goals with 
organizational goals. Leadership training informs all aspects of life. Staff and faculty at the 
community colleges and secondary schools are searching for opportunities to increase their 
leadership skills. 
 
In a 2009 management [leadership] analysis called Project Oxygen, Google reported “managers 
had a much greater impact on employee performance and how they felt about their job than 
any other factor.”8 They found effective “human interactions,” a foundational leadership skill, 
were key to overseeing individuals and teams. Authors Marcus Buckingham and Curt Coffman 
said in their book, First Break All the Rules: What The World’s Greatest Managers Do 
Differently, that people don’t leave jobs, they leave managers. "[Good managers] don't try to 
put in what God left out; they try to draw out what God left in. That's hard enough."9  
 
Leadership training impacts the bottom line, too. Employees with strong leaders are 
significantly more productive than associates with weak leaders.5 Work groups with strong 
leaders are 37% more likely to outperform groups with weak leaders.10 In addition, Bernthal 
and Wellins reported, 78% of employees reported their relationship with their supervisor is 
one of the most important determinants for staying with an organization.  


 
3.   Stakeholders’ Impact and How Served 
Both secondary and postsecondary schools, including as many as 60 participants, will have the 
opportunity to participate in the pilot of the 3 new multi-institutional models and have access 
to the curriculum. Upon project completion, community colleges and secondary schools will 
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also have free access to the curriculum/program as well as suggestions for integrating the 
program into their professional development programs.  
 


Impact on Career and Technical Education:  
1.   Number of Students Impacted 
Based on an estimated number of 12 faculty members participating in the phase 2 project, an 
estimated 100 students per faculty member or 1,200 students per year will benefit from the 
improved leadership skills modeled and taught in the classroom.  Many additional students will 
be impacted indirectly by the improved leadership skills of administrators and staff, as well as 
by the results of the completed leadership projects. 
 
As the training is implemented in the future on the community college campuses and in 
secondary schools, the impact will continue to grow. 
 
2   How Students Will Be Impacted 
It is expected that students will begin to experience the effects of their instructors’ enhanced 
leadership skills. According to the Chronicle of Higher Education, “Today’s students need 
leadership training like never before.”11 Leadership training programs teach important life skills, 
such as introspection, cultural sensitivity, moral acuity, people skills, and decision-making 
acumen.  


 
Student exposure to skilled leadership role models helps them gain pragmatic tools that can be 
used in day-to-day situations. They see leadership skills like conflict resolution, team building 
and self-reliance operationalized in the context of real life challenges. Many of the leadership 
skills learned in this training are also likely to be shared intentionally with students as a part of 
the courses instructors are already teaching, and/or incorporated into new curricula as they are 
developed. 
 
Adding the Train-the-Facilitator module will allow individuals completing the course to lead 
future groups of participants. Several of those currently participating intend to facilitate groups 
of student-leaders on their campus, with 10 students expected to complete the course during 
the project year. Additionally, at least 20 other faculty/staff will learn leadership skills as 
facilitators are trained and then make the training available on their campus. 


 
3.   Relevance to the Nebraska Career Field Model, Economic and/or Workforce Development 
Business and industry sorely need employees who are able to use excellent leadership skills on 
the job: vision, listening, team building, problem definition, researching solutions, motivation of 
others, effective delegation, conflict management, and the support and empowerment of 
others. Faculty and staff who improve their own skills, then model and teach those skills to 
peers/students, strengthen the quality of workforce training within their sphere of influence. 
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Faculty members are also likely to incorporate leadership training into some of their 
coursework, as appropriate, and teach specific leadership skills to their students in the context 
of specific fields where they might be employed in the future.  
 
Leadership is a learned behavior that enhances both career education and academic education. 
The project provides a potential bridge between the acquisition of knowledge about leadership 
in the classroom and its direct application in the participants’ chosen field of career education. 
The model approach provides an opportunity for various disciplines and multiple educational 
levels to interact and learn about other academic areas and levels. The inclusion of homework 
assignments, networking opportunities, and online discussions in the comprehensive training 
experience will foster a deeper integration of the academic knowledge acquired through 
leadership training and practice in the workplace. 


 
Statewide Impact:  
1.   Outline how the activity will reach secondary and/or postsecondary consortia members 
Leadership education is important and applicable to all levels of education. This project is being 
piloted primarily with postsecondary (community college) participants, but in this second 
phase, up to five participants from secondary schools will also be invited to join the training. 
The curriculum products and training process developed as a result of the project will be shared 
by Southeast Community College and broadly disseminated to Nebraska community colleges 
and secondary schools via the internet. With faculty, administration and staff participants from 
all six community colleges over a two-year period, there will be widespread knowledge of the 
training, as well as a widely distributed network of potential facilitators and mentors for future 
participants. Marketing for this training will focus on the community colleges, but they will be 
have the opportunity to invite individuals from their area secondary schools if appropriate to 
meet the leadership training needs at their college. 


 
2.   Identify which of the Nebraska Career Clusters or Fields are addressed/identified  
Potentially, any of the career clusters and fields may be addressed, depending upon the focus 
of the individuals trained. 


 
3.   Describe the collaboration with external stakeholders/partners such as: Business, 
community, state or private colleges/universities, Nebraska Department of Education, 
professional career education association groups, etc.  
Five community colleges have committed to providing representatives and sending participants 
to the proposed leadership training: Northeast, Western, Mid Plains, Central, and Southeast 
Community College. Metropolitan will not be participating in the second year, as they are 
implementing their own leadership academy more extensively across their campuses. 
Secondary school faculty and administrators may also be invited to participate in the training 
this year. 
 
The project will directly affect up to 60 participants, with about 12 expected to be teachers and 
the rest to be staff members at different levels; e.g., professional, administrative, and support 
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staff. Beyond the grant period, the project’s outcomes and products will be available for use by 
all staff of the 7-12 and community college system. 


 
4.   Address the proposed delivery method: statewide, regional meetings, face-to-face, 
distance education, online, conference, etc.  
The instruction will be delivered in a hybrid format, using three different models. The first and 
last sessions for two of the groups will be face-to-face in a location convenient to the 
participants. All other class sessions will be delivered via pre-recorded online lectures. Group 
discussion and feedback will be via live, interactive, GoToTraining sessions. One-on-one or small 
group coaching sessions, conducted via GoToMeeting, will provide participants with individual 
feedback and guidance. All colleges have offered the use of their classroom facilities for one or 
more of the face-to-face sessions. 
 
The third model will also be a hybrid class, will all lectures being pre-recorded. Facilitated 
discussion groups and individual mentoring will be live, either face-to-face or via GoToMeeting 
depending on the location and needs of the group. 


 
Evaluation:  


Measurement of the effectiveness of the training is a key component of the proposal. 
Participants will complete in-depth pre and post assessments regarding their knowledge of and 
roles as leaders. The different models will be compared to determine effectiveness in delivering 
the materials, cost effectiveness, and ease of use.  


 
1.   Provide evidence of the impact based on the project goals and objectives  
The project has provided objectives that are specific and measurable. The objectives are also 
attainable, realistic and timely within the twelve months proposed and the level of resources 
requested. The evaluation process will assess the extent to which the objectives are met, the 
effectiveness of the training, and the extent to which the outcomes and products were 
disseminated to the target audiences. The evaluation questions will be: 


 
Objective 1:  By August 31, 2013, refine the Leadership Now! training package to incorporate 
engaged learning experiences and other best practice techniques for hybrid/blended delivery to 
allow maximum access. 


a. To what extent were the curriculum materials completed by August 2013? 
b. To what extent was the use of engaged learning experiences incorporated? 
c. What barriers were encountered in development? 
d. What improvements remained to be made to the final product? 


 
Objective 2:  From September 2013 to April 2014, offer the Leadership Now! training program 
to 60 participants, including a cohort of statewide community college faculty and staff to test 
three variations of the multi-institutional training model plus a train-the-facilitator option. 


a. To what extent was the timeline met for program implementation? 
b. To what extent was the enrollment objective of 60 participants met? 
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c. What problems were encountered in implementing the training? 
d. What “good practices” were noted for participants? 


 
Objective 3: By June 2014, complete an evaluation of the effectiveness of each model and its 
potential for replication or scaling, creating multiple options for future training. 


a. To what extent was the evaluation completed within the timeline? 
b. To what extent did the evaluation provide information on the effectiveness of the 


training? 
c. To what extent did the evaluation provide information on the potential for 


replication or scaling of the project? 
d. What were the lessons learned from the project? 
e. To what extent were curriculum products readied for dissemination? 
f. To what extent did community colleges and secondary schools take advantage of 


project support to replicate the project? 


Dissemination of Knowledge:  
1.   What methods/processes are in place to ensure the model is replicable and/or 
sustainable? 
The curriculum products and the models for implementation will be available to any public 
school or community college at no charge. Other institutions will not have the expense of 
creating a hybrid curriculum as a result of this project’s work. The curriculum will be posted on 
the PFI website for download. During the dissemination phase and after the project ends, the 
project director will consult with constituents interested in replicating the leadership training 
for their institutions, within the constraints of her available time. With the leadership training 
package already developed, ongoing use should be sustainable at a variety of cost levels, 
depending on the depth of training appropriate for the specific group of participants, and 
potentially absorbed by internal professional development program coordinators. 
 
2.   Outline how the responsible parties will report-out results  
a. Share with local administrators: During the last quarter of the project, the project director 


will provide a summary report to community college administrators for dissemination to 
appropriate personnel within the institution. When the project is complete, e-mail and/or 
standard mail messages will be sent to school district superintendents to alert them to the 
project outcomes and the availability of the leadership training curriculum and models 
posted on the PFI website. 
 


b. Draft a brief executive summary for publication in the PFI newsletter and/or state/national 
education association publications: As part of the final report, a brief executive summary 
suitable for publication in the PFI newsletter and/or other education association 
publications will be completed. 
 


c. Share the end results with activity participants: Participants will play an important part in 
evaluation of the quality of training and will have an opportunity to request a printed or 
electronic copy of the project’s final report. 
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d. Present at the Nebraska Career Education Conference and other state/national 


conferences: Updates or reports will be presented, where appropriate. 
 


e. Report to the PFI Leadership Council either orally or in written format: The Project 
Coordinator will present final project outcomes, evaluation, and curriculum products to the 
PFI Leadership Council when their schedule allows. During the grant period, the Project 
Coordinator will meet with the PFI staff to discuss the progress of the project, and for 
feedback in the assessment of the project. A copy of the final report will be sent to PFI. 
 


f. Other: A quarterly project newsletter summarizing the highlights to date for all cohorts will 
be sent via e-mail to all participants, college contacts, PFI, and any other interested parties. 
Participants will be asked to act as promotional liaisons on their campus. 


 
 


Other Ideas/Thoughts to Consider: N/A
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Budget Narrative: 


Example Personnel Supplies Travel Conf Exp In-Kind Total


Project Coordinator Salary (half time, Jan-June 2014*, 


20 hrs/week x 28 weeks x $20.75/hr)
 11,620.00 


Project Coordinator FICA (.0765 x salary)       888.93 


Trainer (Train-the-facilitator course development - 


materials, PowerPoints, etc)
   3,600.00 


Trainer (Leadership Now! - update course and 


materials)
      800.00 


Video Production—final edit of lectures (20 hours x 


$20/hr)
      400.00 


Leadership Challenge - LPI assessment (12 participants 


including 360o/peer assessment x $126.00)
 1,512.00 


Leadership Challenge - LPI assessment (13 participants 


x $36.00)
    468.00 


Textbook – Strengths Based Leadership (60 participants 


x $20.00)
 1,200.00 


Training Manuals (3-inch binder, divider tabs, class 


handouts - 60 participants x $20.00)
 1,200.00 


Facilitator Manuals (8 participants x $20.00)     160.00 


Postage (for communication with participants and 


dissemination)
    200.00 


Administrative time: Primary Grant Contact - SCC Office 


of Professional Development (5% of salary/benefits for 


6 months, Jan-June 2014*)


      1,884.00 


Total - Objective 1  17,308.93  4,740.00             -             -         1,884.00        22,048.93 


Objective 1 (course prep, materials)


*The current grant runs through December 2013. We intend to start this phase of the project in July 2013 to better fit the academic 
calendars. For this reason, the staff cost during the first 6 months of the project will be covered in the current grant, and only the 
last 6 months (January through June 2014) are part of this request. 
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Example Personnel Supplies Travel Conf In-Kind Total


Face-to-face (1st and final sessions) 


Travel (trainer, project coordinator, PI: $77 motel + $33 


meals x 3 people x 2 sessions)
    660.00 


Travel (mileage: 275 miles x 2 sessions x $.565/mile )           310.75 


Travel (trainer mileage, Omaha to Kearney: 364 miles x 


.565/mile  x 2 sessions)
    411.32 


Lunch & refreshments during workshop ($13 x 27 


participants/staff x 2 sessions)
    702.00 


Misc supplies (flip charts, markers, certificates, etc)     100.00 


Trainer—workshop facilitation (32 hrs prep x $40, 18 


hrs facilitations @ $250/hr)
    5,780.00 


Trainer—individual & small group coaching (12 


individuals x 6 sessions, 3 groups x 6 sessions x $75/hr)
    6,750.00 


GoToTraining – live webinars ($2500/year x 30% of SCC 


ProDev license use)
          750.00 


GoToMeeting license – coaching & team meetings 


($600/year)
    600.00 


Travel (participant motel & per diem: 24 participants x 


$123 x 2 sessions)
       5,904.00 


Travel (participant mileage: 3600 miles x .565/mile)        2,034.00 


Trainer--train-the-facilitator (record 2 lectures, 2 live 


webinars:8 hrs prep x $40/hr, 3.5 hrs facilitation x 


$250/hr)


    1,195.00 


Total - Objective 2   13,725.00  1,402.00  1,071.32           -          8,998.75        16,198.32 


Objective 3 (evaluation & replication) no direct costs                -               -               -             -                     -                       -   


Total 31,033.93 6,142.00 1,071.32 -       10,882.75    49,130.00       


Total Request 38,247.25       


Objective 2 (2 f2f workshops, 7 webinars, coaching)
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Project Title:     REGIONAL CAPITAL CAREER CENTER 


Timeline:     July 1, 2013 – December 31, 2014  


Amount of Funds Requested:   $ 30,000 


Contact Names & Information: 


Lincoln Public Schools  Southeast Community College 


 Carol Andringa,    Dennis Headrick,  


 CTE Curriculum Specialist   Chief Instructional Officer 


 P. O. Box 82889   301 S. 68th Place 


 Lincoln, NE  68501   Lincoln, NE  68510-2449 


 candrin@lps.org   dheadrick@southeast.edu 


 402-436-1819    402-323-3427 


 


Abstract of Proposal:     Lincoln Public Schools (“LPS”) and Southeast Community College 


(“SCC”) are collaborating with the goal of entering into an interlocal consortium agreement by 


July 1, 2013 to create the new regional Capital Career Center (“CCC”) with a proposed opening 


date of August 2015 or August 2016.   Students in the regional 15 counties serviced by SCC 


would also be able to participate as space is available.     Students would be able to complete 


quality career-focused programs that prepare them for continued education and employment 


that contribute to the economic growth of their community.     The proposed CCC would 


provide new and expanded Career and Technical Education programs including innovative 


work-based learning opportunities, easy transition and credits for college, and depth of study in 


career field areas with local labor demand.   LPS and regional high schools are looking at new 


and innovative methods of regional delivery since many schools have seen reductions in CTE 


programs at their site.   Planning, program, and professional development funds are being 


requested to provide opportunities for collaboration between secondary and postsecondary 


programs and professional development for faculty and staff in the regional area.  Funds are 


also needed to establish communications, develop marketing materials, and develop regional 


agreements to effectively implement this regional program initiative.     This is also the first time 


in Nebraska that a secondary career center would be housed on a community college campus 


with joint ownership and operations between the secondary and postsecondary institutions 


and shared staff.    A number of governance and operational issues need to be researched 


regarding how to best do this in compliance with current and proposed regulations and policies.   



mailto:candrin@lps.org
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Likewise there are multiple barriers with regional delivery crossing district, ESU, and college 


boundaries related to delivery methods utilizing technology, financial arrangements between 


and among districts and postsecondary, policy and procedural differences, advisory councils, 


etc. that will need to be worked out.    Leadership at LPS and SCC are committed to working 


through these challenges not only for the CCC Center but also to provide models, remove 


barriers, and share information with others in the state.     


  


 


Vision and Purpose:  This grant application supports the following PFI areas of focus:  


Secondary-Postsecondary Transitions, Professional Development, and Curriculum in Emerging 


Areas.  


 


The establishment of career academy programs at the regional CCC would be very purposeful in 


education and career-planning goals for each participating student.   All students at CCC would 


graduate high school with college credits or progress toward industry certifications, career-path 


planning, work-based learning experiences and possible employment opportunities.   These 


smaller learning communities with deeper study in a career field will give purposeful direction 


to students and acceleration to their next step of college or employment.   The CCC would 


provide expanded dual credit opportunities with programs and expertise in staffing for both 


high school and college programs.     Advisory committees would serve both secondary and 


postsecondary for increased regional economic growth.  Transition between secondary and 


post-secondary would be transparent as the CCC will be located on the SCC campus with 


transportation provided.   To accomplish these big and broad visions, increased communication, 


collaboration and professional development would be needed between and among LPS CTE 


faculty, SCC faculty, and regional CTE faculty with support provided by school administration at 


all levels.   


 


Needs Statement:    According to the “What Really Drives Regional Economic Development 


Report (2006)”, the primary factor is seen to be human capital . . . or talent.   Talent is 


traditionally measured in educational attainment.   The findings of this study suggest that the 


occupation-based measure is important and outperforms the education based measure in 


many ways.    Today only 40% of 25-35 year-olds in America hold associate degrees or higher, 


placing us 12th in the world (Pathways to Prosperity 2012) .  Research also shows the closer the 


connection with the post-secondary institution, the greater the impact.   Students involved in 


dual credit and career concentrations have higher high school GPAs, graduate high school at a 


higher rate, and complete more high school and college credits.    Students who complete 
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college dual credits and career concentrations outperform their 2 & 4 year college peers and 


are more likely to complete their 2 & 4 year degrees.  


 


This research gives strong support to the establishment of a regional career center for both 


educational and economic development reasons.   LPS and SCC are already collaborating 


toward adopting an interlocal agreement to establish and build the CCC Center.   However in 


addition to the physical building, there are multiple programming, staffing, access, and logistical 


challenges to be addressed, including the concept of a regional center expanded to other 


surrounding school districts and the impetus for economic growth in the region.    Career and 


Technical Education programs at the secondary level in LPS and in surrounding area high 


schools have experienced a “crowding out” at each high school due to increased graduation 


requirements, costs of programs, allocation of space, and required expertise of teachers to 


deliver programs for H3 careers.     LPS high schools have been able to deliver the entry 


coursework to career cluster pathways but the advanced programs once offered in Industrial 


Technology have been greatly reduced or dropped.   Likewise the development of new 


programs in H3 careers has been difficult because of the costs to implement, the limited 


number of senior students at each high school site enrolled, and the professional development 


and certifications required for teachers.    The regional career center would provide many more 


dual credit opportunities, accelerated transition to postsecondary programs, and opportunities 


for more career path options.   


 


Many of the SCC program areas with H3 career potential are at capacity at their sites hindering 


any progress on recruiting more high school students.      It has been difficult to encourage and 


arrange dual credit and easy transition with LPS for multiple reasons.    Increasing dual credit is 


hindered by some program restrictions at the college level due to lab hour requirements and 


the availability of lab space, difficult entry points into their program, the required industry 


certifications needed by instructors, and the general logistical difficulties of academy programs 


done at a distance.     Housing some of the high school CTE programs alongside some of the SCC 


college programs in a combined center would increase access for students, provide dual credits 


and cost savings for students, provide easy transition, accelerate the college program, offer 


more advanced and new programs for economic development, and build teacher expertise and 


credentials.    Communications and collaboration with faculty and guidance as well as high 


school students and parents are continual challenges between our large systems.   


 


SCC has also had some challenges with present academies with area high schools.    Some are 


related to the differences between secondary and post-secondary students, campuses, 


expectations, communications, support issues, and various logistical and scheduling problems.   
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Having enough student enrollments for each academy to prosper has also limited the growth 


and vision of comprehensive programs.   The expansion of distance and online courses are 


needed but hybrid opportunities and the communications between technology systems are a 


challenge to overcome.  The CCC could also become an industry testing center for areas of 


technology and others.  Testing fees could be reduced or negotiated for the state and address 


the need for industry certification for teachers.  Expensive software could be supported 


through partnerships throughout the region with accessibility through a cloud-based 


environment.  Recently a high school in the consortium area had a high school instructor but 


the teacher did not have the needed certification for the school to offer the course as a dual 


credit opportunity.  Likewise another consortium area high school had students ready for a dual 


credit class but could not find a qualified instructor.  Having a central regional secondary center 


on the SCC postsecondary campus would eliminate some of these challenges but may create 


some new ones.  Simulators located at the CCC would provide more capacity for the region in 


the Health Science area.  Industry needs for training would continue to be delivered by SCC but 


the CCC would provide the direct connection to potential new employees.  The opportunities 


for all are greater but so are the challenges with communication, collaboration, access, 


governance, logistical and student issues.       


 


This regional career center would be new territory for LPS, SCC, and the 15 county service area 


requiring much communication and professional development time among staffs and schools.   


Effective problem-solving at the upper administration and state level with this project would 


certainly benefit the entire state.    The communication and professional development among 


secondary and postsecondary levels across district boundaries will also provide new models and 


pathways for schools in the state.      


 


Goals and Objectives:  


A. Provide opportunities for professional development, collaboration, and communication 


for regional secondary and postsecondary faculty and administrators to improve and 


expand the quality, capacity, and expertise of secondary and postsecondary educators 


in the region and across the state.    


   


1. Program planning and related professional development would be provided 


during the grant period to the estimated 15 postsecondary faculty and 30 


secondary faculty at the Center for 30 hours each during the grant period.     


Every career cluster area would be considered for the CCC with dual credit, 


industry certification, work-based learning experiences and employment 


potential.   Community college teachers and high school teachers traditionally 
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come from different environments and have different experiences and expertise.  


The community college and high school environment would become truly 


merged with the shared site that CCC would provide.   Community college and 


high school teachers would bring that experience and expertise to these 


professional opportunities to learn from each other and collaboratively develop 


unique strategies and curricula for the CCC program.   These projected 1,350 


hours would be concentrated during the summer and first semester of 2013-14.     


  


2. Communication, collaboration, and marketing between and among area 


secondary schools would be provided for the 6 LPS and the estimated 32 


secondary schools in the SCC area for at least 4 meetings involving 6 faculty and 


administrators at each site beginning January 2014 through December 2014.   


Regional training opportunities would become available during this process for 


schools with technical programs at their high school or sending their students to 


the CCC.  All secondary schools in the region would be invited to participate since 


all have the potential of participating.  Actual participation would be dependent 


on available space in the program and the ability to coordinate with other 


secondary schools schedules and calendars.   


 


B. Identify and work to overcome barriers for student enrollment at a regional center and 


transition to postsecondary.   This would include issues across district and school 


boundaries, between institutions, and with state policies.    Administrators from LPS, 


SCC, and area secondary schools would commit leadership to advancing legislation that 


supports the development of a regional career center with dual credit funding for 


students.  


    


C. Expand dual credit opportunities and connections to business and industry for 


employment and economic development in the region.  This would involve 


establishment of collaborative advisory committees for each career cluster that focus on 


career concentration pathways, aligning post-secondary and secondary curriculum, 


resulting in college courses that provide dual credit opportunities.  This could be the 


model that the Department of Education utilizes across the state.  


  


1. Every career cluster area would be considered for program development at the 


CCC with dual credit or industry certification planning or work-based learning 


experiences with employment potential.   Planning would include the goal of 


2+2+2 models with opportunities beyond or in addition to SCC.  
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2. Develop new areas of study and work-based learning components related to 


regional economic growth with business and industry partners for both 


secondary and postsecondary students.   This would include apprentice and 


internship opportunities that may lead to direct or future employment.   


 


 


Impact on CTE:    The establishment of the CCC would impact approximately 12,000 high school 


students in the LPS system in addition to the students in the surrounding 32 high school region.  


The opportunities for these collective students would have much greater breadth and depth in 


career and technical education areas.    It would result in an estimated increase of at least 1,000 


students earning dual credit in at least 2 classes at the Center in their senior year with the 


potential for much more.   In combination with earning their general education requirements, it 


would accelerate the transition and shorten the time to complete programs for these students 


at SCC.   The CCC would be developed as a 2+2+2 model involving University and other 


connecting programs.   Secondary schools would no longer see their CTE programs declining in 


number and depth at their site but would realize greater opportunity for their student 


achievement. The quality and quantity of career and technical education instruction at the 


secondary level would be raised to meet the college and industry certification requirements for 


faculty.  Business and industry would partner with education to invest in the talent and human 


capital required for economic growth in the region.  Employment incentives or work-based 


learning and internship opportunities would be created in the community.   The CCC meets all 


the Nebraska Career Academy Quality Indicators and aligns with proposed legislative bills 


supporting these measures.     


 


Statewide Impact:   The student achievement success of the regional CCC would roughly 


involve about one-third of all the high school students and school districts in Nebraska.    The 


professional development, collaboration, and communication components of this grant request 


would involve all LPS high school, the surrounding 32 area schools, and SCC.    The CCC would 


consider program development in all six career fields with input from career cluster industry 


advisories, educational partners, and student and parent interest.    Specifically those career 


concentration paths that require specialized equipment and certifications and support H3 


careers would be included at the CCC.  Each program at the CCC would have an associated 


career student organization.   This program is best described as a 2 + 2 + 2 program where the 


last two-years of high school are closely articulated with the community college to prepare 


students for success in college including earning up to a year of college credit before 


graduation.   The next two years at the community college are aligned to prepare students to 


complete their associate’s degree and be prepared for a four-year post-secondary institution.  
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The last two years could be spent finishing a bachelor’s degree at a four-year institution.    Early 


exposure and awareness of career education in K-12 and career guidance is an important 


foundation to this plan.    Classes at the Center could be offered in three sessions (morning, 


afternoon, and evening) with possible additional opportunities available on weekends and 


summers.   Distance, online, and hybrid delivery methods are good possibilities to serve the 


regional students.     


 


Evaluation:   Project evaluation would include the number of schools, faculty, and 


administrators involved in the professional development, communication and collaboration of 


the project.   A summary of the hours/days of professional development would be provided as 


well as minutes of the regional communication, collaboration, and marketing efforts.    


Administrator support of proposed legislation and removal of barriers would be evidenced 


through meeting attendance, conference presentations, legislative lobbying efforts, and 


contractual negotiations.   Program evaluation would consider inclusion of all the career fields 


and professional development of faculty.   Establishment of industry advisory groups and more 


dual credit or new program offerings for high school students would be success measures.  


Student achievement at the CCC would eventually be measured as contributing to the high 


school graduation rate, academic achievement, post-secondary credits earned, 


business/industry certification earned, increased number of Perkins concentrators, number of 


internships, college going and completion rate.   


 


Dissemination of Knowledge:    Since this regional model supports the Nebraska Academy 


Quality Indicators, pushes forward the state-wide work on funding, and removes multiple 


barriers, the model would be an innovative approach for others to replicate and adapt.    Many 


of the difficult logistical, legal, and governance issues would be shared at secondary and 


postsecondary administrator conferences in the state and at the state CTE conference.  LPS and 


SCC personnel would continue to serve on the PFI Board and share orally or in written form 


with the PFI Leadership.   CTE faculty will share curriculum and program development at the 


NCE state conference and through association conferences.   SCC and LPS would be preparing 


informational and marketing materials that would be widely disbursed through different 


venues in the region and state.   SCC would be providing technical training for secondary CTE 


faculty for schools in the region.   
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Budget Plan  


Obj/Activity Personnel Supplies Travel Conf Exp Total 


Grant 


In-Kind Total  


Goal A:  


Activity 1 


45 teachers x 


15 hrs each = 


675 hrs @ 


$30/hr = 


$20,250 


    45 teachers x 


additional 15 hrs 


each = 675 hrs @ 


$30/hr = $20,250 


 


Activity 2 38 teachers x 2 


mtgs x 3 hrs ea 


@ $30/hr = 


$6,840 


$500 738 mi 


x .555 


= $410 


  38 teachers x 2 


additional mtgs x 3 


hrs ea @ $30/hr = 


$6,840 


 


Goal B:       Administrative  


Coordination with 


LPS/SCC and 


working with other 


secondary schools 


and State 


Legislators $1,000 


 


Goal C: 


Activity 1 


   $1,000   Administrative 


support for Activity 


1 and steps 


necessary to 


implement advisory 


committee work 


$1,000 


 


Activity 2     $1,000  Administrative  


Support for Activity 


2 and to implement 


results in CCC, 


Community, and 


Secondary Schools 


$1,000 


 


Totals $27,090 $ 500 $410 $2,000 $30,000 $30,090 $60,090 


 


 


Budget narrative:  Personnel expenditures are for substitute or workshop time and benefits for 


faculty collaboration with SCC/LPS providing in-kind match.    Supply expenditures are for 


information materials to be distributed to school districts, parents, students, etc.   Travel is for 


mileage to attend area school informational and collaboration meetings.   Conference expenses 


include beverages for appropriate meetings for the duration of the grant period.   
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Secondary School Teachers Engagement in STEM Focused Professional Development Activities 
  
Timeline: 
July 1, 2013 to December 31, 2014 
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Abstract of Proposal:   
Representatives from Lincoln Public Schools, Millard Public Schools, Nebraska Educational Service Unit 
Coordinating Council, and Papillion-La Vista School District collaborated with the University of Nebraska 
– Lincoln’s Project Lead the Way’s (PLTW) Affiliate Director to identify how to best increase secondary 
school science, technology, engineering, and mathematics educators access to professional development 
opportunities. The solution is to create linkages among secondary, community colleges and the university 
system to create a STEM pipeline. The goal of this proposal is to secure funding for staff development for 
educators to address the growing demand for qualified graduates of collegiate programs in the state of 
Nebraska.  
  
In 2010, the Department of Labor Bureau of Labor Statistics reported that the economic condition was 
worse for individuals entering the workforce with only a high school degree (10.2%), for individuals 
entering the workforce with a bachelor’s degree the unemployment rate declined to 4.9%. However, for 
college graduates entering the workforce with a collegiate degree from a STEM program the 
unemployment rate declined to 3% (2010).  According to the Nebraska Department of Labor, STEM 
related industries are projected to maintain a growing rate with annual percent change of up to 6.7% from 
2008-2018.  However, there are not enough qualified graduates of collegiate STEM programs to meet the 
national, state, and local employment demands. 
  
Given the demand for a qualified STEM workforce, the secondary schools, community colleges, and four-
year universities have collaborated to determine how to best address the concern. In order to increase 
the likelihood that secondary school graduates will enroll in and persist through a collegiate STEM 
program, there needs to be greater emphasis on pre-engineering and technology programs at the K-12 
level. In order to increase secondary student access and engagement in pre-engineering and technology 
program, teachers need to be better equipped to deliver this content to students. Through programs such 
as PLTW, teachers are provided rigorous professional development curriculum and in-classroom training 
so that they have the ability to “ignite the imagination of students in a PLTW classroom” (PLTW, 2012). 
PLTW is the leading provider of rigorous and innovative Science, Technology, Engineering, and 
Mathematics (STEM) education curricular programs used in middle and high schools across the U.S. 
  
It is proposed that through increased teacher access to PLTW’s professional development training series, 
educators throughout the state of Nebraska will have the opportunity to increase their personal teaching 
capacity while addressing the state level demand for more graduate in collegiate STEM degree programs. 
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Vision and Purpose: 
This proposal supports the following Partnership for Innovation Areas of Focus: Secondary-
Postsecondary Transitions, Professional Development and Curriculum in Emerging Areas. 
  
Secondary-Postsecondary Transitions 
As a result of a statewide PLTW curriculum, teacher professional development training will lead to 
secondary graduates with consistent skills sets related to critical thinking, abstract reasoning, and 
problem solving. More qualified secondary school graduates will more likely enroll in and persist through 
post-secondary institutions, community colleges, and 4-year institutions. PLTW reports that 97% of 
students that have participated in its programs plan to pursue a four-year degree in a STEM major (2012).  
Provided the data shared by PLTW, secondary school teachers and administrators are optimistic that an 
increased percentage of students will benefit from the curriculum and there will be an increased likelihood 
of enrollment in collegiate STEM degree programs. 
  
Professional Development 
PLTW Professional Development training is required of schools that participate in the PLTW program. 
The professional development program is structured in three-phases that provides training on 
instructional practices and an opportunity for secondary teachers to collaborate and network with peers 
outside of their district and region as well as with post-secondary institutions throughout Nebraska. The 
professional development opportunity builds on itself, as it is an ongoing process. The three-phases 
include: Readiness Training, Core Training, and Ongoing Training.  As teachers progress through the 
phases they move from an Apprentice status to a Master Teacher and finally a Core Training Instructor. 
  
Curriculum in Emerging Areas 
The professional development opportunities that will be provided to participating educators through the 
PLTW program will support PFI’s emphasis on expanding STEM education opportunities across 
Nebraska. Participants will receive the training needed to implement PLTW, a nationally recognized 
STEM curriculum that provides a fully developed curriculum in engineering for high schools.  PLTW has 
two foundation courses in engineering along with advanced courses in civil engineering and architecture, 
aerospace, biotechnical, and electrical engineering, and computer integrated manufacturing.  The PLTW 
Affiliate Director and the Regional Director for Nebraska and Iowa will collaborate with the PFI Director to 
facilitate conversations around program articulation among Nebraska’s six public community colleges 
where available.  
  
Explain why this activity or product is innovative  
PLTW professional development program takes an innovative approach to exposing teachers to the 
curriculum. Participating teachers are engaged in an intensive 2-week training with their peers. The 
PLTW Teacher Professional Development program not only provides teachers in Nebraska an 
opportunity that exposes them to innovative teaching and curriculum tools for engaging their students, it 
affords a rigorous, uniform content that is not currently available.  For the first time, this professional 
development provides an opportunity to create a statewide network of highly qualified and trained PLTW 
instructors in the state.  
  
Describe the overall outcomes 
There are three primary outcomes stemming from this initiative. The first outcome is increased 
opportunity for teacher professional development. In summer 2013, it is projected that at least 13 
teachers will participate in the PLTW professional development program. By summer 2015, it is projected 
that this number will increase to 23. The second outcome is increased access for students throughout the 
State to a consistent, innovative and nationally recognized STEM curriculum. Finally, the third outcome is 
the opportunity for teachers to develop a network that expands beyond their district and an opportunity to 
collaborate with educators throughout the region. 
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Needs Statement: 
According to the January 2012 Monthly Labor Review, graduates of STEM related fields will increase by 
approximately 10%. The fastest growing architecture and engineering occupation are civil engineering 
(50% projected increase) and biomedical engineering, (62% projected increase). In order to meet the 
national demand for a qualified STEM workforce, emphasis needs to be placed on K-12 education, which 
begins with the preparation of teachers to engage students in the curriculum. In order to meet the national 
and state level demands for a more qualified STEM workforce, professional development opportunities 
need to be made available to teachers so that students are more likely to enroll in and persist through 
degree programs.  
 
There are 4 primary stakeholders that will benefit from teacher participation in PLTW Professional 
Development programs. The first stakeholder is the teacher who will benefit from the opportunity to 
participate in ongoing professional development. The second stakeholder group are the students who will 
have increased access to an innovated STEM program increasing their likelihood of enrolling in and 
persisting through a collegiate STEM program. The third stakeholder to benefit from this initiative is the 
State of Nebraska that will have an increased amount of educators who are exposed to innovative 
teaching tools, an increased population of students with collegiate degrees and STEM education, and the 
potential of serving as a leader in STEM education. While the fourth stakeholder to benefit from the 
professional development will be the community colleges and four-year institutions as (a) they will have 
an increased enrollment of qualified undergraduate students and (b) they will develop stronger 
relationships with high school programs.  
  
Goals and Objectives:   
In the next 3 years secondary teacher participation in PLTW professional development training is 
projected to increase by 76%. Teacher professional development is the gateway to a successful PLTW 
program, as more teachers are prepared more districts in the state will adopt the PLTW model.  
  
The proposed professional development for secondary teachers will involve participation in PLTW’s 
training program sequence; which includes the following activities: 
  
Phase 1: Readiness Training 
Readiness Training is delivered online and is the first phase. It prepares teachers for Core Training by 
assessing and developing a baseline relative to course tools, content and concepts necessary for 
success. A teacher must successfully complete Readiness Training prior to registering for Core Training 
(PLTW, 2012). 
  
Phase 2: Core Training 
The second phase of training, Core Training, is a two-week session per a course that will be held at a 
state institution or secondary school. The Core Training is designed to provide an in-depth overview and 
hands-on, course-specific training of the curriculum with a strong focus on pedagogy and professional 
networking. A teacher must successfully complete Core Training for each PLTW course they plan on 
teaching (PLTW, 2012). 
 
Phase 3: Ongoing Training 
Is designed to teach the content and pedagogical skills needed to instruct each PLTW course. The 
ongoing training is focused on proper preparation, in-depth training. The training provides teachers with 
opportunities for continuous professional development to further their understanding of course tools, 
content and concepts after they have successfully completed Core Training and continuing education. 
  
In addition to the structured three-phase training program, teachers may earn the opportunity to serve as 
an Apprentice, Master Teacher, or Core Training Instructor. 
  







                                       Statewide PLTW Training Committee               
           


5


Apprentice:  co-instructs a Core Training session along with a Master Teacher. Once this session is 
completed, they achieve Master Teacher status and are able to lead a Core Training session the 
following year (PLTW, 2012). 
  
Master Teacher: a Core Training Instructor who has taught a PLTW course for at least one complete year 
and has been approved to become a Core Training Instructor. Master Teachers train new teachers and 
also contribute to the writing and revising of the PLTW curriculum (PLTW, 2012). 
 
Core Training Instructor (CTI): a Lead Teacher and a Master Teacher who lead Core Training sessions 
and provide ongoing professional development and outreach in conjunction with PLTW and University 
Affiliates. CTIs act as local and national best practice resources and assist in the development of curricula, 
instructional support materials and course assessments. They possess a rich understanding of PLTW 
course curriculum and how the subject matter is created, organized and linked to other disciplines, as well 
as its applications outside of the classroom (PLTW, 2012). 
 
Provided below is the proposed Teacher Training Timeline.  
 


Educator Training Timeline  


Period of 
Time 


School District Training Course 
Number of Educators 


(projected) 


July 2013 Millard Public Schools Digital Electronics 2 


 Omaha Public School Digital Electronics 1 


 Kearney Public Schools Computer Integrated Manufacturing 1 


 Lincoln Public Schools Apprenticeship training for  master teacher, 
Introduction to Engineering Design 


1 


June & July 
2014 


Millard Public Schools Introduction to Engineering Design 1 


 Kearney Public Schools Introduction to Engineering 1 


 Lincoln Public Schools Computer Integrated Manufacturing 1 


 Millard Public Schools  Engineering Design and Development 2 


 Lincoln Public Schools Engineering Design and Development 1 


 Kearney Public Schools Engineering Design and Development 1 


 Additional Anticipated Schools* Introduction to Engineering 2 


 Additional Anticipated Schools* Principles of Engineering 2 


 To be determined Apprenticeship training for master teacher, 
course to be determined by participating 
schools 


1 


 
Impact on Career and Technical Education: 
Currently, there are 6 active PLTW school districts in Nebraska, this list includes: Kearney Public Schools, 
Lincoln Public School District, Millard Public Schools, Grand Island Northwest Public Schools, Omaha 
Public School District, and Papillion-La Vista School District. There is the potential for expanding the 
PLTW program to other districts. Under the current model of 6 school districts serving as active PLTW 
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institutions, there are approximately 18 teachers trained a year with the potential of reaching more than 
1000 students per year.  If the PLTW program expands throughout the State and more teachers have 
access to the curriculum there is the possibility of training additional educators. 
 
Statewide Impact:  
The professional development training will be coordinated by the University of Nebraska- Lincoln’s PLTW 
Affiliate Director, Rosemary Edzie, whom will be responsible for organizing the training sessions that may 
be held at regional secondary schools, the university, or at other training centers.  The leadership 
provided by the University will increase collaboration among the four-year institutions, community colleges, 
and secondary schools. Additionally, the PLTW teacher professional development program directly aligns 
with the STEM career cluster within the Skilled and Technical Science Career Field.  
  
Evaluation:  
The goal of this proposal is to secure funding for staff development for educators to address the growing 
demand for qualified graduates of collegiate programs in the state of Nebraska. This goal will be met by 
(a) increasing teacher participation in the Professional Development program and (b) increasing the 
number of schools across the state of Nebraska that are participating in PLTW. The first goal will be 
measured by tracking teacher participation in the program, administering teacher satisfaction survey post-
training, and the number of teachers that are progressing through training. The second goal will be 
measured and determined a success by tracking the number of schools that commit to participating in the 
PLTW program.  
  
Dissemination of Knowledge:  
The professional development model is sustainable in that (1) once a teacher has successfully completed 
a PLTW training phase, they will have the knowledge base to deliver this material year after year and (2) 
the teacher training program provides for an opportunity for building capacity for internal training which 
eliminates the need to bring outside Master Teachers to the state. As a result we will provide more cost 
effective training to Nebraska teachers, and in the next three years have the opportunity to charge out of 
state teachers attending Nebraska lead professional development.  
 
The University’s Affiliate Director will send calls annually for teacher participation in the programs to 
district administrators and teachers within the PLTW network, as well as, through the PFI Director monthly 
newsletter, PFI website and the Nebraska Department of Education Curriculum Field Specialists (Math, 
Science, and Skilled & Technical Sciences) listservs. Additionally, local administrators at the 
postsecondary and secondary levels will be made aware of the PLTW Teacher Professional Development 
training outcomes as covered in the Evaluation section. Additionally, the committee is willing to present at 
the Nebraska Career Education Conference, Administrator Days the College of Education students and 
faculty, and the Nebraska Community College Association bi-annual meeting. The Affiliate Director will 
disseminate a press release to small and major news networks across the state.   
  
Budget Plan   
 The proposed budget will provide PLTW training in July 2013 and in the summer of 2014 for those school 
districts that have identified training needs as well as anticipated need.  The budget has two categories, 
(1) average participation cost for trainings provided either in-state or within close proximity and (2) for 
those where travel is required (in-state and out-of-state).  These costs include training registration, both 
in-state and out-of-state, meals, lodging and mileage for those educators who need to travel. The budget 
includes funds to achieve the goal to increase the number of Master Teachers, which would reduce the 
number of out of state trainings; therefore, reducing the overall costs associated with training PLTW 
instructors. The committee is working with the Educational Service Unit Coordinating Council (ESU CC) to 
explore the opportunity to expand PLTW programming to rural schools by means of distance learning and 
online learning. The anticipated additional schools include rural schools included in the ESU CC network.  
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The budget includes funds for collaboration of distance learning instructors. To provide quality training 
and support for districts and educators the committee is requesting $70,000 for the funding cycle July 
2013 - December 2014.    
 
PLTW Professional Development Teacher Training Costs (based off of 2012 & 2013 fee structure)  


Time Table Description PLTW Locally Provided 
Training  (up to $2,200) 


PLTW Training, Travel 
Required 


(up to $5,000) 


July 2013  MPS - DE Training (2)   $10,000 


 OPS - DE Training (1)   $5,000


 KPS - CIM Training (1)   $5,000


 Collaboration for Distance Learning 
instructors 


 $1,000


 Apprenticeship Training  $1,500


 Site supervision for local training  $1,500


June/July 2014  MPS - IED Master Teacher (1)   $5,000


 LPS/KPS - IED Master Teacher (1)   $5,000


 LPS - CIM Training (1)   $5,000


 MPS - EDD Training (2)   
LPS - EDD Training  (1)  
KPS -EDD Training (1)  


$8,800 


 Additional Anticipated Schools* 
IED Training (2)  
POE Training (2)  


 $20,000


 Apprenticeship Training  $1,500


 Master Teacher Conference  
(2 teachers) 


 $700


Subtotal   $8,800 $61,200


Total    $70,000


 
District Key:  
MPS - Millard Public Schools  
OPS - Omaha Public Schools  
KPS - Kearney Public Schools  
PLVS  - Papillion LaVista Public Schools  
* Additional Anticipated Schools are those that have not yet confirmed, however are interested in 
adopting the PLTW curriculum and program  
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Course Key:  
DE - Digital Electronics  
EDD - Engineering Design and Development  
CIM - Computer Integrated Manufacturing  
IED  - Introduction to Engineering Design 
POE- Principle of Engineering  
 
PLTW Training with travel required includes: registration cost ($2,200), meals, mileage and lodging.   
 
Other ideas/thoughts to consider:  
● Throughout the course of the funding cycle, the Statewide PLTW Training Committee will explore the 


use of distance learning and online course delivery for STEM instruction.  
● Students who participate in the PLTW course content receive nationally recognized and normed 


assessments. As a result of increasing the number of PLTW instructors, the state of Nebraska will 
have more students who complete the PLTW curriculum earning nationally recognized technical skill 
assessments. 


● The PLTW program is a phase-in process; therefore, the committee projects needs for additional 
training in 2014-2016 and will request additional dollars in the future, if funds are available.   
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Project Title:  NACEP Conference 
 
Timeline:  October 19 – 21, 2013  
 
Amount of Funds Requested:   $30,000  
 
Contact Name(s): Dr. Deborah Brennan, Executive Vice President  
 
Contact(s) Information:  


 Central Community College, on behalf of the six Nebraska community colleges and two tribal 
colleges 


 3134 West Hwy 34, PO Box 4903, Grand Island, NE  68802 


 dbrennan@cccneb.edu  


 (308) 398-7305 
 
Abstract of Proposal: 


For this grant proposal, the six community college and two tribal college CIOs have teamed up 
to create a statewide consortium.  The consortium agreed that the National Alliance of Concurrent 
Enrollment Partnerships (NACEP) organization is one that warrants further exploration.  NACEP 
helps bridge the relationships between high schools and colleges, thus providing a seamless 
transition for the students.  The NACEP Annual Conference is a valuable asset for college 
administrators and high school leaders to learn more about the organization and to understand the 
NACEP standards for dual enrollment. 


The travel time to and from the conference and the time spent at the conference will provide 
those in attendance with a chance to network, collaborate, and evaluate the successes and barriers 
with the dual credit courses.   


This grant project will primarily focus on the area of secondary-postsecondary transitions, with 
a secondary focus on professional development.  Program leaders collaborating together and the 
skills gained at the conference will foster statewide articulation agreements, enhance curriculum 
alignment, expand dual credit opportunities, expand the use of distance learning courses, aid in 
identifying student preparedness for postsecondary, and identify barriers that need addressed. 


The consortium will send eight college administrators and twelve high school leaders from 
across the state to the NACEP conference held in Ponte Vedra Beach, Florida, October 19-21, 2013.  
These participants understand that transitioning from high school to college can be a challenging 
endeavor for many young people.  Not having the security of teachers and parents monitoring and 
reminding students of deadlines and obligations can be freeing and overwhelming for many of our 
students.  Being able to ease students into college is an effective way to show students the rigor of 
college life and aid in the retention process.  Students who participate in dual credit courses get to 
see what is expected of them at a college level, earn college credit, their dual credit work can be used 
to show their ability to complete college level courses on admission and scholarship applications, and 
dual credit offers a low cost way for students to gain skills as well as insight into life as a college 
student.   


Dual credit is a win-win for the student, the high school, and the college if executed correctly.  
The Nebraska Community Colleges require high school teachers teaching dual enrollment courses to 
have the appropriate credentials and use the college level curriculum for these courses.  To maintain 
the integrity of the dual enrollment courses, high school teachers must have a Master’s degree or a 
Master’s degree with 18 graduate hours in the subject area.  In order to ensure transferability and a 
smooth transition from high school to college, high schools must use the college level curriculum that 
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has been articulated.  This ensures that the college courses offered in the high schools are as 
rigorous and high quality as those offered on the college campus. 
 
Vision and Purpose:  


1. Describe the connection(s) to the PFI Areas of Focus and Purpose Statement (Appendix A): 
Attendance at the NACEP conference aligns with PFI’s Secondary-Postsecondary Transitions 
and Professional Development areas of focus.  By sending secondary and postsecondary 
members to the conference, they can begin to explore the world of dual enrollment standards 
which will aid in creating stronger statewide articulation agreements and curriculum 
alignments.  Conference attendance of both secondary and postsecondary members will first 
ignite discussions of policy issues that provide barriers for successful student transition; then 
networking and team building can begin to overcome those barriers; and finally, participants 
can begin working on expanding the dual credit opportunities between high school and 
community colleges.   
 
Additionally, conference participants will receive skill training in providing high quality dual 
enrollment courses and build capacity for leadership for secondary and postsecondary 
educators to include (administrators, faculty, and staff).   
 


2. Explain why this activity or product is innovative:  Nebraska Wesleyan is currently the only 
college in Nebraska utilizing the services of the NACEP.  By broadening the NACEP 
membership in the community colleges and the high schools across the state, more uniformity 
of dual enrollment can be established, thus creating an easier transition for Nebraska’s 
students.   


 
Governor Dave Heineman signed into law LB637 which requires a study be conducted by the 
Coordinating Commission on the need for polices and standards for dual enrollment programs 
and career academies.   
 
In the 2011 LB637 Study of Dual Enrollment and Career Academies in Nebraska report 
prepared by the Nebraska Coordinating Commission, it explains that Nebraska is one of only 
five states who do not have legislation or regulations in place with regard to dual enrollment 
programs.  The number of states with no such policies has continued to decrease in recent 
years; in 2004, there were 12.   
 
Attendance at the NACEP conference would align perfectly with the LB637 and the need for 
standards in the dual enrollment areas.   


 
3. Describe the overall outcomes:  This proposal expands on the study completed in December 


2011 by the Nebraska Coordinating Commission with regards to the dual enrollment programs.  
The direct impact of sending eight college employees and twelve high school employees to the 
NACEP conference is that participants will acquire a new skill set in the area of dual credit 
standards and then use that information to begin to align the course offerings with the 
requirements of the colleges and universities.   
 
The indirect impact of this project is that these individuals can return home with a new drive 
towards acquiring state policy and legislation to ensure that standards are in place and that all 
high schools in the state are offering a high quality service.  Students also would indirectly 
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benefit from this project.  By offering college level work that is not “watered down” for the high 
school student, it provides a more accurate picture of what college will demand from them and 
it will not set them up to fail.   


 
Needs Statement:  


 Provide the data which supports the purpose of the proposal:  Data from the Coordinating 
Commission for Postsecondary Education report on ACE Scholarships indicates Nebraska 
high school students that enroll in early college have higher college-going rates than all other 
high school graduates.  With ACE students continuing to college at a rate of 80.6% in 2008-09, 
compared to the overall Nebraska rate of 70.1%. (CCPE, 2010).  
 
In May 2011, Nebraska Legislators passed and Governor Dave Heineman signed into law 
LB637 which in part requests the Nebraska Coordinating Commission to conduct a study on 
the need for uniformity in policies and practices for dual enrollment programs.  Nebraska is one 
of only five states that do not have standards in place for dual enrollment.  The study found 
that on a National level, dual enrollment programs are gaining popularity and are effective in 
increasing academic performance and educational attainment.  The National Center for 
Education Statistics found that almost 813,000 high school students took college-level courses 
through postsecondary institutions in 2002-2003.  States such as Kentucky, Virginia, and 
Oregon have all shown significant increases in their state’s dual enrollment programs in recent 
years.  In Kentucky, for example, the number of students enrolled in a dual enrollment program 
increased from 6,821 in 2000 to 14,123 in 2005, a 48% increase in 5 years.  In Nebraska, 
there is no comprehensive data system to track these efforts, only pieces of information based 
on observation.   
 
To obtain more information, the Coordinating Commission sent out surveys to all 
postsecondary institutions in Nebraska and all of the state’s 242 public K-12 schools with dual 
enrollment.  The information collected was received from 126 school districts, all six 
community colleges, all four University of Nebraska institutions, and five independent 
institutions:  Bellevue University, Creighton University, Clarkson College, Nebraska Wesleyan 
University, and Hastings College.     
 
On the K-12 front, the surveys revealed that 5,812 students from the responding schools 
completed dual enrollment courses in 2010-2011 which is an average of 42 students per 
school.  Of those students, 31% were low income and 26% were minorities.  Most schools 
(84%) determine eligibility by the grade they are in school and/or by the recommendation of a 
counselor or teacher (71%).  Other schools (47%) use grade point average and the remaining 
schools use standardized test scores (40%) to determine eligibility.  Almost half of the 
responding schools pay for the students’ cost of books and supplies, whereas, 32% of the 
schools require the students to pay.   
 
The postsecondary responses show that community colleges are the most active in dual 
enrollment programs.  Of the responses, 73% offer dual enrollment at a reduced tuition rate 
and 40% said it’s the student’s responsibility to pay for the tuition.  Respondents say (27%) 
that books and supplies are the student’s responsibility while 27% say that they pay for these 
costs.  Transferability is another area which depicts inconsistencies amongst institutions.  Of 
the four-year institutions, 59% say they’ll accept dual enrollment courses as general education 
credit, 53% will accept these as an elective, and 35% said they do not accept dual enrollment 
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as college credit.  Of the two-year institutions, 91% say they accept dual-enrollment courses as 
general education credit. 
 
The two most common issues surrounding dual enrollment were the cost of such courses for 
students and the challenge of finding qualified teachers to facilitate the courses.   
 


 Communicate the need related to the data:  As shown above, there are varying degrees of 
acceptance in the world of dual enrollment.  A more homogeneous approach to dual 
enrollment can provide students, parents, and educational institutes more peace of mind when 
enrolling in these early entry courses.  By attending the NACEP conference, college and high 
school officials across Nebraska can begin a dialogue about the future of dual enrollment and 
network with those institutions who have already established the uniform processes.   
 


 Identify the stakeholders who will be impacted by the activity and how they will be served:  
Community colleges, tribal colleges, high schools, and students will be impacted by the 
project.  Community colleges and tribal colleges will benefit from this project by understanding 
what the standards are for dual enrollment, how to provide faculty and teachers with the tools 
they need to do the job correctly, and how program improvement is effective in state and 
federal policies.  Colleges will also benefit from the increased enrollment when proven to be 
effective and of high quality.  The high schools will benefit by providing the student with a high 
quality education and sending them out the door with the confidence that they will be 
successful in college.   


 
High school teachers also benefit because teaching a college level class requires a Master’s 
degree with 18 graduate hours in the field of study, thus providing the teachers with the 
opportunity for level advancements and pay increases.  Some of the benefits students will 
receive from this project are courses will be taught by appropriately trained and credentialed 
instructors who are providing college curriculum and meeting college standards.  By doing so, 
students will be challenged academically, self-confidence will build, educational courses can 
be obtained at lower costs, and students can begin to understand the dedication college will 
require.   


 
Goals and Objectives:  The goals should be directly related to the PFI Areas of Focus and Purpose 
Statement; the objectives should be related to the activities and outcomes as a result of the activity or 
product 


 Goal:  The potential exists to improve and expand dual enrollment courses through a common 
set of standards.  This goal relates well to PFI’s Secondary-Postsecondary Transitions Area of 
Focus, by providing institutions the opportunities to create statewide articulation agreements 
and identifying barriers regarding dual credit courses.  Additionally, professional development 
can be acquired through learning skills and strategies of other institutions. 


o Objective 1:  Receive the latest knowledge about best practices and research on 
national dual credit standards. 


 Activity 1:  Establish a selection process for determining who will attend the 
annual NACEP conference.  


 Activity 2:  Select eight postsecondary members and twelve high school leaders 
to attend the conference by September 1, 2013. 


 Activity 3:  20 Participants will travel to Ponte Vedra Beach, FL to attend the 
NACEP conference held October 19-21, 2013. 
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Impact on Career and Technical Education:  Communicate how CTE will be impacted as a result 
of the activity or product  
 


1. Identify the number of students, teachers, and/or partners involved:  Eight college employees 
and twelve high school employees will be directly involved.  This project has the potential to 
impact the 42 students at each school in Nebraska who offers dual enrollment courses, which 
was a total of 5,812 students in 2010-2011 (per the Coordinating Commission’s survey 
results). 
 


2. Communicate the impact of the activity on student learning and/or professional growth:  
Participants who attend will get a better understanding of the dual credit practices that have 
been working for other institutions across the nation and they can begin discussing if this is 
something that needs to be implemented within Nebraska. Subscribing to a uniform dual 
enrollment process will aid in strengthening the quality of the courses delivered to students. 


  
3. Describe how the project/activity is relevant to the Nebraska Career Field Model, Economic 


and/or Workforce Development:  By attending the NACEP conference, postsecondary and 
secondary educators can learn more about the dual enrollment standards that so many other 
institutions are using.  This directly impacts the Nebraska Career Field Model.  On the model, 
we see that the Nebraska Standards for Career Ready Practice surrounds the academic core 
and branches out to the six employment areas.  Dual enrollment standards align perfectly with 
the career ready standards.   


 
Statewide Impact: Communicate how the activity will impact or be made available to the entire state 


1. Outline how the activity will reach secondary and/or postsecondary consortia members:  
College Institutional Officers (CIO) will notify college employees and high schools about the 
conference and those interested in attending will complete an application process which will be 
submitted to the CIOs for consideration and selection.  Once selected, those members will 
attend the NACEP conference.   
 


2. Identify which of the Nebraska Career Clusters or Fields are addressed/identified:  All of the 
Nebraska Career Clusters are impacted by dual enrollment. As all programs of study at the 
postsecondary education level require the core academic education courses, these are 
primarily the courses offered to high school students through dual enrollment.  


  
3. Describe the collaboration with external stakeholders/partners such as:  Business, community, 


state or private colleges/universities, Nebraska Department of Education, professional career 
education association groups, etc.:  The six community colleges and two tribal colleges in 
Nebraska have agreed to begin the discussion of standardizing the dual enrollment process.  
By attending the NACEP conference, those discussions can begin.  


  
4. Address the proposed delivery method:  statewide, regional meetings, face-to-face, distance 


education, online, conference, etc.:  Participants would be attending a national conference.  
 
Evaluation:  Describe the project evaluation plan as it relates to the goals and objectives  


1. Provide evidence of the impact based on the project goals and objectives:  The growth and 
success of dual enrollment programs is in the hands of the teachers and administrators of 
Nebraska’s educational institutions.  By attending the conference, these individuals can get a 
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better understanding of the dual credit standards that fellow institutions are following.  After the 
conference, participants will be better prepared to discuss best practices and exchange ideas 
regarding dual credit at a local, regional, state, and national level. 


 
Dissemination of Knowledge:  


1. What methods/processes are in place to ensure the model is replicable and/or sustainable:  
Those attending the NACEP conference will be able to use it as a basis to know if they want to 
join the NACEP organization.  Additionally those attending will be able to assist their institution 
on the path of standardizing if they choose to do so.  Secondary and postsecondary institutions 
allocate in their annual budgets travel expenses.  Future attendance at the NACEP conference 
would be based on the interests of the institutions and the available funds. 


 
2. Outline how the responsible parties will report-out results:  Participants attending the NACEP 


conference will draft a summary of their experiences to share with their CIOs and 
Principals/Superintendents.  Participants will have the option to share their summaries with 
PFI. 


 
Budget Plan  
 


Budget Narrative:  Outline how the funding will be allocated based on the activity (ies) described and 
include any in-kind match (not required).  Stipends for participation will not be granted; however, funds may 
be allocated to substitute teacher reimbursement. 
Budget Table (required)  


Example Personnel: 
Stipends/Presenter 


Fees/Substitute 
Fees 


Supplies Travel: 
Lodging, 
Mileage, 


Meals 


Conference 
Expenses 


In-Kind 
(not 


required)  


Total 


Objective 1 Receive the latest knowledge about best practices and research on national dual 
credit standards. 


Activity 1 – 
Establish a 
selection 
process for 
determining who 
will attend the 
annual NACEP 
conference in 
October 2013. 


$0     $0 


Activity 2 – 
Select eight 
postsecondary 
members and 
twelve high 
school leaders 
to attend the 
conference by 
September 1, 
2013 


$0     $0 
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Activity 3 –  
20 participants 
will attend the 
NACEP 
conference in 
Ponte Vedra, FL 
(20 x 
$1500=$30,000) 


  $30,000   $30,000 
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Project Title:  Nebraska Community College Socioeconomic Impact Study  
 
Timeline:  July 1, 2013 – December 31, 2014 
 
Amount of Funds Requested:   $66,000  
 
Contact Name(s): Dr. Gregory P. Smith, College President  
 
Contact(s) Information:  


 Central Community College, on behalf of the six Nebraska community colleges 


 3134 West Hwy 34, PO Box 4903, Grand Island, NE  68802 


 gpsmith@cccneb.edu 


 308-398-7300 
 
Abstract of Proposal:  These funds are requested by CCC to conduct six socioeconomic impact (SEIM) studies 
for the Nebraska community colleges, plus one aggregate report.   CCC will contract with Economic Modeling 
Specialists, Inc. (EMSI) to conduct the SEIM studies.  EMSI is a leading provider of socioeconomic impact and 
strategic planning tools to community and technical colleges in the United States and Canada.  EMSI produced 
SEIM studies for the Nebraska community colleges in 2003 and 2008.  They employ consistent methodology, 
which will ensure the proposed work will be comparable to the prior Nebraska studies.  
 The SEIM studies will be used for data-based decision making, to better inform various stakeholders of 
community college benefits and for marketing and fund-raising purposes. 
 
Vision and Purpose:  


1. Describe the connection(s) to the PFI Areas of Focus and Purpose Statement (Appendix A): 
The SEIM study addresses nearly all of the PFI Areas of Focus and Purpose by providing data that will 
inform both program improvement and public accountability, by detailing the role that the colleges 
play in promoting economic development, enhancing students’ careers and improving quality of life. 
 


2. Explain why this activity or product is innovative:  The project builds on prior SEIM studies from 2003 
and 2008, creating a historical trend on which to make data-based decisions. 
 


3. Describe the overall outcomes: The overall outcome will be six individual socioeconomic impact studies 
for Central, Metropolitan, Mid-Plains, Northeast, Southeast and Western Nebraska Community 
Colleges and an aggregate report for the state, detailing the social and economic benefits of 
community colleges for various stakeholders. 


 
Needs Statement:  


 Provide the data which supports the purpose of the proposal:  Accountability and data are both 
important aspects of public institutions.  It is crucial that Nebraska’s career and technical education 
providers produce evidence of the economic benefits of their activities.  To ensure quality and 
credibility, this information is best collected and analyzed by independent experts.  The current SEIM 
study is over five years old, rendering the information from that study outdated. 
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 Communicate the need related to the data:  The SEIM studies detail the direct impact of community 
colleges on their local economy and social fabric.  It also helps the administration better understand 
the specific impacts to a broad range of stakeholders, providing data to help them continually improve 
their services to those stakeholders thus increasing the impact. 


 


 Identify the stakeholders who will be impacted by the activity and how they will be served:  The SEIM 
studies will ultimately impact a wide variety of stakeholders, including CTE students, local businesses 
(employers), college faculty, staff and administrators, and taxpayers. EMSI will provide nine documents 
that comprise the full impact study.  The reports will include a Main Report that is intended for 
economists and college institutional researchers.  Several fact sheets will highlight the results from key 
perspectives:  General Overview, Business Perspective, Social Perspective, Taxpayer Perspective, Broad 
vs. Narrow Taxpayer Perspective and Student Perspective. 


 
Goals and Objectives:  The goals should be directly related to the PFI Areas of Focus and Purpose Statement; 
the objectives should be related to the activities and outcomes as a result of the activity or product.  


 Goal:  Improve CTE programs and increase overall public accountability utilizing the information from a 
newly conducted Socio-Economic Impact Study. 


o Activity 1:  Contract with EMSI to conduct SEIM studies for the six Nebraska community 
colleges and prepare an aggregate report for the entire state. 


o Activity 2:  Review and analyze and disseminate the results of the SEIM studies. 
 
Impact on Career and Technical Education: Communicate how CTE will be impacted as a result of the activity 
or product . 


All six community colleges in Nebraska are partners in this project and will receive a study on their 
individual college and an aggregate report on the statewide impact of the community colleges.  This 
project will impact CTE students and faculty at all Nebraska community colleges by providing 
information to better convey our worth to our communities and garnering further financial support 
and resources for workforce and economic development activities. 


 
Statewide Impact: Communicate how the activity will impact or be made available to the entire state  


The project will impact the entire state by providing a report on the socioeconomic impact of the 
individual colleges and a statewide aggregate report. Information provided in the study will include 
return on investment, economic benefit to students based on degree attainment, income growth due 
to community colleges, social savings due to improved lifestyle behaviors related to increased 
educational attainment.  Clearly, the savings and economic benefits reported in the study accrue to all 
state and local residents – students, homeowners, businesses and taxpayers.   
 
The SEIM studies will be used to inform decision making at many levels within each college, but also to 
provide factual information to constituents and policy makers, such as the Nebraska Department of 
Education, the Nebraska Postsecondary Education Coordinating Commission, state senators, and the 
public at-large. 
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Evaluation:  Describe the project evaluation plan as it relates to the goals and objectives  
 
The project will be evaluated based on meeting the timeline for completion of the SEIM studies.  It is 
anticipated that the report will be completed and ready for dissemination by December 31, 2014.  
 


Dissemination of Knowledge:  
The results of the SEIM studies will be broadly disseminated.  The colleges will place the resulting 
reports on their websites in whole and in summary reports designed to address the perspectives of 
specific stakeholders, such as student, business and taxpayer.  Results will also be presented to each 
college’s respective governing board, state legislators and congressional representatives and the 
college Foundations will share the results with potential donors.  Return on Investment (ROI) results 
are included in many colleges’ publications such as the annual factsheet and are often cited in 
presentations to the public (e.g. Rotary).  The results are also used occasionally in grant proposals to 
demonstrate the efficacy of a community college education.  


 
 
Budget Plan  
 
Budget Narrative: Outline how the funding will be allocated based on the activity (ies) described and include 
any in-kind match (not required).  Stipends for participation will not be granted; however, funds may be 
allocated to substitute teacher reimbursement.  
 


Budget Table (required)  


 Personnel: 
Stipends/Presenter 


Fees/Substitute 
Fees 


Supplies Travel: Lodging, 
Mileage, Meals 


Conference 
Expenses 


In-Kind 
(not 


required)  


Total 


Objective A Contract with EMSI to conduct six individual socioeconomic impact studies for Nebraska’s 
community colleges and one statewide aggregate report. 


Activity 1 – 
Contractual 
agreement 
with EMSI 


$ 66,000     $ 66,000 


Activity 2  $ 0     $ 0 


Total $ 66,000     $ 66,000 
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Project Title:  Nebraska CASE Institute: Plant Science  
 
Timeline:  July 8-19, 2013 (weekdays only) 
 
Amount of Funds Requested:   $20,000  
 
Contact Name(s):  Jerome Engelhaupt, West Boyd Public Schools Agricultural Education 
    
Contact(s) Information:  


 
Jerome Engelhaupt 
West Boyd Public Schools 
P.O. Box 109 
Spencer, NE  68777-0109 
 
jengelhaupt@westboyd.com 
402.589.1333 
 
 
Please also copy appropriate correspondence to: 
 
Matt Kreifels 
Nebraska Director of Agricultural Education 
Nebraska Department of Education & UNL  
300 Agricultural Hall 
Lincoln, NE  68583  
 


mkreifels2@unl.edu 
402.617.1419 
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Abstract of Proposal  
 


Background 
Since 1917, agricultural education has been a transformational part of the high school curriculum for millions 
of young people.  Agricultural education prepares students for successful careers and a lifetime of informed 
choices in the global agriculture, food and natural resource systems.  
 


Based on an integrated model of delivery, an agricultural student experiences classroom instruction, 
leadership experience through FFA, and experiential learning via a student's Supervised Agricultural 
Experience (SAE). Today students receive this premier experience in 148 secondary schools across Nebraska. 
 


Rationale 
Like the agricultural industry, agricultural education is changing to meet the needs of a new generation of 
students who will be challenged to feed a world of 9 billion people as they reach the peak of their career.  The 
industry has changed to rely heavily on emerging biosciences to grow more food on less land, while keeping 
the supply nutritious, safe and affordable.  In particular, agriculture is Nebraska’s number one industry and an 
economic driver for the state.  One of every three Nebraska jobs is agriculturally based. 
 


Curriculum 
A national intensive, STEM-based curriculum is available for Agricultural Education programs.  The Curriculum 
for Agricultural Science Education (CASE) was developed in 2007 by the National Council of Agricultural 
Education with the goal of implementing a national curriculum for secondary agricultural education that 
provides a high level of educational experiences to enhance the rigor and relevance of agriculture, food, and 
natural resources (AFNR) subject matter. In addition to elevating the rigor of AFNR knowledge and skills, CASE 
provides purposeful enhancement of academic and STEM learning. 
 


CASE develops curriculum utilizing science inquiry for lesson foundation and concepts that are taught using 
activity-, project-, and problem-based instructional strategies. In addition to the curriculum aspect of CASE, 
the project ensures quality teaching by providing extensive professional development for teachers that leads 
to certification. CASE is modeled after Project Lead The Way (PLTW), a national pre-engineering curriculum 
that has been adopted by many Nebraska schools.  The Nebraska Department of Education has also adopted 
this model in the development of the Food and Nutritional Science course that is being developed with SREB. 
 


Plan 
West Boyd Public Schools, in cooperation with the Nebraska Department of Education, University of 
Nebraska—Lincoln and the Nebraska FFA Foundation will host the Plant Science CASE Institute.  The result will 
be a two-week intensive training resulting in the practice of all included laboratories for an entire school year.  
Between twelve and twenty teachers will participate in the institute that is taught by lead teachers from CASE.  
By the end of the two weeks, teachers will become certified to teach the CASE Introduction to AFNR course, 
which is the first course in Nebraska’s Program of Study.   
 


Because teachers from other states are invited to the training (per CASE’s requirement), PFI grant dollars 
would only be spent on fixed costs to hold an institute and scholarships to Nebraska teachers attending the 
institute.  Teachers who cannot attend the Nebraska Institute would also have access to attend another 
institute offered in a partner state. 
 
The Nebraska FFA Foundation is in the process of securing additional private funds, with the goal of matching 
PFI’s contribution.  In 2012 the FFA Foundation raised an additional $28,000 to supplement PFI’s contribution.  
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Vision and Purpose:  
1. Describe the connection(s) to the PFI Areas of Focus  


Holding an Plant Science CASE Institute would meet three of the four PFI Areas of Focus. 


 Statewide Agreements 
o The CASE Institute would be offered to teachers throughout Nebraska and provide a 


tested and successful national curriculum in this career field.  NDE and UNL continue to 
capitalize on this institute and design professional development to be in-line with the 
principals of the institute in addition to integrating CASE concepts into the teacher 
education program.   


o Omaha Bryan High School started an AFNR Career Academy and is relying on CASE 
curriculum due to the success of PLTW in their district.  They are relying on the offering 
of the Plant Science Institute for next year’s curriculum.  The Bryan program represents 
the only AFNR program in Nebraska’s largest school district that is directly preparing 
students for Nebraska’s largest industry. 


 Technical Skills Assessment 
o Secondary students participating in the CASE Plant Science (called Principles of 


Agricultural Science—Plant on the CASE site) course will experience exciting “hands-on” 
activities, projects, and problems. Students will have a variety of experiences that will 
provide an overview of the field of agricultural science with a foundation in plant 
science so that students may continue through a sequence of courses through high 
school. Students will work in teams, exploring hands-on projects and activities, to learn 
the characteristics of plant science and work on major projects and problems similar to 
those that plant science specialists, such as horticulturalists, agronomists, greenhouse 
and nursery mangers and producers, and plant research specialists face in their 
respective careers.  Skill assessments are integrated throughout the curriculum 


 Professional Development 
o The CASE Institute is a professional development workshop to provide teachers training 


for the instruction related to a specific CASE course. Once a teacher has successfully 
completed 80 hours of intense professional development at a CASE Institute, the 
teacher is certified to teach the specific CASE course. 


o CASE Institute sessions provide teachers important background related to the pedagogy 
used in CASE curricula and practice teaching various lessons to prepare them for 
classroom instruction. Teachers are required to attend the entire 10-day workshop 
and CASE Institute instructors determine if each teacher is adequately prepared to 
provide instruction using CASE curricula. 
 


2. Explain why this activity or product is innovative 
CASE courses consist of a full year of lessons that utilize activity-, project-, and problem-based learning 
set in an inquiry-based approach. CASE has the goal to increase the rigor and relevance of agriculture 
subject matter and enhance core academic areas including science, mathematics, and English. CASE 
curriculum provides the teacher everything they need to facilitate classroom instruction except 
equipment and supplies. CASE is student-directed and inquiry based.   
 
This will represent the second offering for Nebraska AFNR teachers and will assist teacher in building 
on the first course, or provide a first-time CASE experience for others. 
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3. Describe the overall outcomes 
The CASE Institute will allow up to 20 teachers to be certified to teach the Introduction to AFNR course.  
Nebraska agricultural education teachers teach an average of 93 students each year, with over one-
third of them at the intermediate level.  Given that, in one year of teaching, this curriculum has the 
potential to reach 620+ students, allowing them to experience intensive project-based, STEM 
integrated curriculum in an agricultural context.  Based on the success stories from other states, more 
of these students will remain in a program of study and (eventually) that career path. 
 
Of the 15 Nebraska teachers who participated in the 2012 Nebraska CASE Institute: Introduction to 
AFNR, all but one indicated they would be interested in attending a plant science institute if offered.  
Several other teachers who did not attend last year have also indicated their interest. 
 
As mentioned above, Omaha Bryan High School’s Urban Agriculture Career Academy has decided to 
base their entire curriculum around the CASE model.  The Plant Science course is the next course 
schedule for their adoption, putting the Bryan program on a track to become Nebraska’s largest 
Agricultural Education program.  The successful entry into the OPS system has prompted discussions in 
Papillion and Lincoln Public Schools.  Showing that this model works for larger schools is critical for 
growth, as it would enable even more highly qualified students to participate in Nebraska’s largest 
industry. 
 


 
  







Leadership Council Funding Proposal Application  
 


Nebraska CASE Institute: Plant Science    Page 5 of 12 


Needs Statement:  


 Provide the data which supports the purpose of the proposal 
The Agriculture, Food and Natural Resources Career Field is a strength in Nebraska as indicated by the 
following data: 
 
According to Governor Heineman in the Chadron Record on March 18, 2010, “Agriculture is Nebraska’s 
largest industry with one in every three jobs related to agriculture.”   
 
Based on data from Nebraska’s H3: High Wage, High Demand, High Skill website (h3.ne.gov), the 
Agriculture, Food and Natural Resources Cluster consistently ranks in the top three clusters for 
Nebraska H3 sectors statewide. 
 
As measured by the Nebraska Department of Agriculture and the USDA, cash receipts from farm 
products contributed over $17 billion to Nebraska’s economy in 2010, which is 5.5% of the US total.  
Additionally, every dollar in agricultural exports generates $1.31 in other economic activity with the 
state.  In total, over 93% of Nebraska’s total land area is in agricultural use.  (Nebraska Agriculture Fact 
Card, February 2012) 
 
According to the Battelle Study in 2010, the Biosciences industry represents one of the top five current 
strengths in Nebraska, with agricultural and food processing and agricultural machinery classified as 
retention industries for the state.  It was also found that renewable energy is an area that Nebraska 
should continue to lead.  (Battelle Study, Nebraska DOL & DED, 2010) 
 
World population recently passed 7 billion people.  By 2050, at the height of our current secondary 
students’ careers, world population is expected to surpass 9 billion people.  (US Census Bureau, 2011) 
 


 Communicate the need related to the data 
Given the above facts and predictions, it will be a global challenge to feed and clothe the growing 
human population and Nebraska is positioned to become a central player in finding the solutions to 
that dilemma.  This challenge will require the best minds of today.  The Plant Science CASE course 
provides a foundation in technical content and academic and STEM principals that will enable our 
students to meet that challenge. 
 


 Identify the stakeholders who will be impacted by the activity and how they will be served 
Stakeholders for the Plant Science CASE Institute include up to 20 teachers who will participate in the 
two-week professional development.  They will be exposed to both technical content and pedagogy of 
the curriculum, experience a year’s worth of laboratories that they will use in their classrooms, and 
become certified to teach the course.  Additionally, it is estimated that an average of 620 students will 
participate in their courses, gaining technical knowledge and skills that will help them become college 
and career ready for careers in AFNR.  The final stakeholder groups would be post-secondary 
institutions and the industry, both of which will benefit from better-trained and motivated students 
who will become tomorrow’s entrepreneurs and employees. 
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Goals and Objectives:  The goals should be directly related to the PFI Areas of Focus and 
Purpose Statement; the objectives should be related to the activities and outcomes as a result of the activity or 
product 


 Outline the objective(s) to include measurements, expectations and timeline  


 Communicate the activities related to the objectives  
 


Goal:  To train and certify 12-20 secondary teachers to teach the CASE Plant Science course through 
their completion of a two-week CASE Institute in July 2012.   
 
This goal meets three PFI Areas of Focus: Statewide Agreements through the implementation of the 
Nebraska AFNR Programs of Study via a national curriculum, Technical Skill Assessments through a 
rigorous curriculum that teaches and measures students’ skills within AFNR pathways, and Professional 
Development by offering a two-week intensive training for secondary teachers, ending with certification 
to teach the curriculum. 
 


a. Activity 1: Utilizing PFI and private funds (found by the Nebraska FFA Foundation) to subsidize 
the $2,500 fee for teachers to attend through the distribution of scholarships for Nebraska 
participants. 


b. Activity 2: Utilize PFI funding to purchase necessary supplies and equipment which represent 
fixed costs to hold the institute. 
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Impact on Career and Technical Education: Communicate how CTE will be impacted as a 
result of the activity or product  


1. Identify the number of students, teachers, and/or partners involved 
The CASE Institute will allow up to 20 teachers to be certified to teach the Introduction to AFNR course.  
Nebraska agricultural education teachers teach an average of 93 students each year, with 
approximately one-third of them at the introductory level.  Given that, in one year of teaching, this 
curriculum has the potential to reach 620+ students, allowing them to experience intensive project-
based, STEM integrated curriculum in an agricultural context.  The Plant Science course also serves as 
an intermediate level course for AFNR pathways in Nebraska’s Program of Study model.  Plant Science 
is a course offered in nearly all AFNR programs across Nebraska and the industry does not have enough 
graduates pursuing careers in this particular pathway. 
 


2. Communicate the impact of the activity on student learning and/or professional growth  
A previous PFI project facilitated the development of AFNR Programs of Study and Course Standards.  
The CASE Plant Science course very closely mirrors the standards in Nebraska document.  Additionally, 
the CASE Plant Science course has been built to incorporate standards in Science, Math and Language 
Arts in addition to STEM principals. 
 
CASE develops curriculum utilizing science inquiry for lesson foundation and concepts that are taught 
using activity-, project-, and problem-based instructional strategies. In addition to the curriculum 
aspect of CASE, the project ensures quality teaching by providing extensive professional development 
for teachers that leads to certification.  Teachers will likely utilize these inquiry-based strategies in 
other courses, therefore growing their pedagogical expertise in addition to technical content. 
 


3. Describe how the project/activity is relevant to the Nebraska Career Field Model, Economic and/or 
Workforce Development 
The Plant Science course serves as the introductory level course for all pathways in Nebraska’s Program 
of Study model, which was approved by the Nebraska Board of Education in 2011.  This course is the 
gateway to all plant and soil-related courses within the Agriculture, Food and Natural Resources Career 
Cluster in Nebraska. 
 
As outlined in the Needs Statement, Nebraska’s economy is driven by agriculture’s success.  According 
to the Battelle Study, the H3 site and other sources, the state is poised to lead many industries based 
on its geographic location, the available natural resources, its infrastructure, and human expertise that 
exist here. 
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Statewide Impact: Communicate how the activity will impact or be made available to the 
entire state. 


1. Outline how the activity will reach all secondary and postsecondary consortia members  
All Nebraska teachers who teach courses in Agriculture, Food and Natural Resources are invited to 
participate in the Institute.  It will be advertised via listserve, the Nebraska Agricultural Education 
website, and through the Nebraska Agricultural Educators Association, which represents both 
secondary and post-secondary educators. 
 


2. Identify which of the Nebraska Career Clusters or Fields are addressed/identified. 
The Agriculture, Food and Natural Resources Career Field and Cluster are the primary targets for this 
project. 
 


3. Describe the collaboration with external stakeholders/partners such as:  Business, community, state or 
private colleges/universities, Nebraska Department of Education, professional career education 
association groups, etc.  
The following are partners in the project: 


 Nebraska Department of Education - Facilitation 


 UNL Department of Agricultural Leadership, Education and Communication - Facilitation 


 Nebraska FFA Foundation– Financial Partner 


 CHS Foundation – Financial Partner in 2012 


 Cargill – Financial Partner in 2012 


 Nebraska Soybean Board – Financial Partner in 2012 


 UNL College of Agricultural Sciences and Natural Resources – Facilities 


 CASE: Curriculum for Agricultural Science Education, NAAE – National organization 
 


4. Address the proposed delivery method: statewide, regional meetings, face-to-face, distance education, 
online, conference, etc.  
The CASE Institute will take place July 8-19, 2013 on the UNL East Campus from 8 AM – 5 PM on 
weekdays.  The meeting is face-to-face with ad-hoc support via Communities of Practice, an online 
discussion board hosted by the National Association of Agricultural Educators. 
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Evaluation:  Describe the project evaluation plan as it relates to the goals and objectives 
1. Provide evidence of the impact based on the project goals and objectives 


Project organizers will measure the effectiveness of the AFNR CASE Institute by the stated goal and 
objectives:  
 
Goal:  To train and certify 12-20 secondary teachers to teach the CASE Plant Science course through 
their completion of a two-week CASE Institute in July 2013. 


a. Activity 1: Utilizing PFI and private funds (found by the Nebraska FFA Foundation) to subsidize 
the $2,500 fee for teachers to attend through the distribution of scholarships for Nebraska 
participants. 


b. Activity 2: Utilize PFI funding to purchase necessary supplies and equipment which represent 
fixed costs to hold the institute.  West Boyd Public Schools will assess an administrative fee of 
$500 as a portion of the fixed costs. 


 
In addition, the UNL Department of Agricultural Leadership, Education and Communication plans to 
measure the impact the project has on teachers’ ability to teach a science-integrated technical 
curriculum via pre and post evaluations in addition to a longitudinal study over the course of the school 
year. 
 
Project organizers will maintain contact with participating teachers to provide support to participating 
teachers during the school year. 
 


Dissemination of Knowledge:  
 


1. Communicate how the model is replicable  
Because CASE is managed by the National Association of Agricultural Educators, the model has been 
replicated across the United States.  There are other courses available for future expansion for 
Nebraska’s teachers.   
 
The Nebraska Department of Education is developing a Food and Nutritional Science (FNS) course 
based on the same model that CASE uses.  Holding the CASE Institute will help to prepare NDE to 
organize their FNS Institute for Summer 2013 and beyond. 
 


2. Outline how the responsible parties will report-out results, for example (choose one or more):  
a. Share with local administrators  


i. Chief Instructional Officers/Chief Executive Officers (postsecondary only)  
This does not apply. 
 


ii. Principals/Superintendents  (secondary only)  
Participating teachers will receive training on how to communicate the effectiveness of 
the curriculum with local stakeholders, including principals, superintendents and 
guidance counselors.  Program organizers will also communicate the program directly to 
all AFNR programs’ administrators. 
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b. Draft a brief executive summary for publication in the PFI newsletter and/or 
state/national education association publications  
Nebraska will host an intensive professional development training for high school agricultural 
education teachers that will prepare them to teach plant and soil sciences in an new way.  The 
Nebraska Plant Science CASE Institute (CASE stands for Curriculum for Agricultural Science 
Education) is a two-week training that is inquiry-based and integrates Science, Technology, 
Engineering and Math (STEM) principles throughout a year’s worth of laboratory-based 
curriculum.  Up to twenty teachers are expected to participate in the institute, which will take 
place on the University of Nebraska—Lincoln East Campus in July.  Teachers can apply to attend 
at neaged.org.  The CASE Institute is partially funded by Partnerships For Innovation, a 
statewide consortium that supports Career and Technical Education in secondary and post-
secondary schools. 
 


c. Share the end results with activity participants 
Program organizers will remain in contact with participants and likely arrange meetings at 
appropriate agricultural education meetings and conferences for continued support. 
 


d. Present at the Nebraska Career Education Conference 
Program organizers would encourage participants to present at the 2014 NCE Conference in 
preparation for a 2014 CASE Institute. 
 


e. Report to the PFI Leadership Council either orally or in written format 
Program organizers would be happy to report the success of the program. 
 


f. Other: Communicate with assigned PFI Leadership Council Mentor 
Program organizers would be happy to work with an assigned mentor and invite them to the 
institute. 
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Budget Plan  
 


Budget Narrative: Outline how the funding will be allocated based on the activity (ies) described and include 
any in-kind match (not required).  Stipends for participation will not be granted; however, funds may be 
allocated to substitute teacher reimbursement. 
 


Participant Cost:  The conference costs participants or their schools $2,500 to attend.  This fee pays for the 
conference, including the CASE lead teachers and related supplies/laboratory equipment, the participant’s 
room and board, including evening meals.  The curriculum is provided free to teachers once they complete the 
training.   
 


Financial Match: The project organizers are working diligently to raise $20,000 to match PFI’s contribution.  In 
2012, the Nebraska FFA Foundation raised $28,000 that has was dedicated to the project from corporate 
sponsors (Nebraska Soybean Board, CHS Foundation, Cargill).  
 


In-Kind Match:  The University of Nebraska—Lincoln will provide the classroom and laboratories needed at no 
cost.  Outside of the CASE lead teachers (and potentially part of a UNL graduate student’s time), no UNL 
faculty, NDE staff member, or FFA Foundation staff member will be compensated for organizing the CASE 
institute. 
 


Scholarships for Nebraska Teachers:  Because CASE is a national initiative, teachers from other states can 
attend.  PFI and other corporate sponsor dollars will only be applied to Nebraska teachers’ costs.  The easiest 
way to do this is to provide scholarships to Nebraska participants, thus reducing only their costs for the 
Institute while maintaining the $2,500 fee for teachers from other states.  The amount of each scholarship 
depends on the amount of funds that are raised and the number of Nebraska teachers participating.  The 
scholarship would be made to the entity (teacher or school) that pays the $2,500 participation fee.  The 
scholarship can be used for reimbursement or, if the teacher indicates as such, be applied toward equipment 
and consumable materials costs to facilitate the course at the local level. 
 
Fixed Costs: PFI funds may also be used to purchase supplies/equipment that are fixed and necessary to hold 
an institute.   
 


Budget Table  
 Personnel: 


Stipends/Presenter 
Fees/Substitute Fees 


Supplies Travel: Lodging, 
Mileage, Meals 


Conference 
Expenses 


In-Kind 
(not required)  


Total 


Goal: To train and certify 12-20 secondary teachers to teach the CASE Plant Science course through their 
completion of a two-week CASE Institute in July 2013. 


Activity 1: 
Scholarships* 


$15,000    $8,000 - 
$20,000 


$23,000 - 
$35,000 


Activity 2: 
Fixed 
Supplies** 


 $5,000 
(including a $500 
administrative fee 
to West Boyd PS) 


   $5,000* 


* If there were enough funds to cover scholarships for Nebraska teachers, extra funds would be made 
available to schools to purchase necessary equipment to administer the CASE curriculum in their local classes. 
**This category may be eliminated and funds shifted to Activity 1 if the need for scholarships is greater than 
the need for fixed supplies and equipment.  
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Other Ideas/Thoughts to Consider:  Share additional ideas or thoughts relating to the activity 
the PFI Leadership Council not previously highlighted. 
 
To learn more about CASE and the Introduction to AFNR course, visit these two sites: 


 Nebraska Agricultural Education: http://www.neaged.org/2013-case-institute.html 


 National CASE Site: http://case4learning.org/ 
 
 
 



http://www.neaged.org/2013-case-institute.html

http://case4learning.org/



